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/ŶƚƌŽĚƵĐƟŽŶ
There is a tale of villagers witnessing,  
ƚŽ�ƚŚĞŝƌ�ŚŽƌƌŽƌ͕ �Ă�ďĂďǇ�ŇŽĂƟŶŐ�ĚŽǁŶ�ƚŚĞ�
river. And then another baby and another 
ĂŶĚ�ŵŽƌĞ�ĂŌĞƌ�ƚŚĂƚ͘�dŚĞ�ǀŝůůĂŐĞƌƐ�ƋƵŝĐŬůǇ�
mobilized to intercept the babies as 
they flowed downstream and saw to  
it that they were cared for and that 
arrangements were made for each child’s 
long-term care. This was a round-the-
ĐůŽĐŬ�ŽƉĞƌĂƟŽŶ͕�ƚŽŽ�ŵƵĐŚ�ĨŽƌ�ƚŚĞ�ƐŵĂůů�
village. Then one day, one of the villagers 
ƐƵŐŐĞƐƚĞĚ�Ă�ĚĞůĞŐĂƟŽŶ�ŐŽ�ƵƉƐƚƌĞĂŵ�ƚŽ�
ĮŶĚ�ŽƵƚ�ŚŽǁ�ƚŚĞ�ďĂďŝĞƐ�ǁŽƵŶĚ�ƵƉ�ŝŶ�
the river and put a stop to it. 

dŚŝƐ�ďƌŝĞĨ�ŝƐ�ĂďŽƵƚ�ĂŶ�ƵƉƐƚƌĞĂŵ�ƐŽůƵƟŽŶ�
to the problem variously called “dropping 
out” and “disconnected youth.” Surely, 
ǁĞ�ŶĞĞĚ�ƚŽ�ƚĂŬĞ�ƐƚĞƉƐ�ƚŽ�ŚĞůƉ�ŽŶĐĞ�
youth have dropped out or become  
disconnected, but shouldn’t we also 
ƚĂŬĞ�ƐƚĞƉƐ�͞ƵƉƐƚƌĞĂŵ͟�ƚŽ�ŬĞĞƉ�ƚŚĞŵ� 
out of the deep water? Youth-serving 
ĂŐĞŶĐŝĞƐ�ĂůƌĞĂĚǇ�ĂƌĞ�ǁŽƌŬŝŶŐ�ƵƉƐƚƌĞĂŵ�
and could be an even more powerful 
ƉĂƌƚ�ŽĨ�ƚŚĞ�ƐŽůƵƟŽŶ͘

dŚĞ�EĂƟŽŶĂů�,ƵŵĂŶ�^ĞƌǀŝĐĞƐ��ƐƐĞŵďůǇ�
has reviewed the literature, which  
suggests that ensuring that youth in  
the middle school years are connected 
to the community can prevent them 
from becoming disconnected later on. 
Further, the literature indicates that 
ĂĚƵůƚƐ�ǁŚŽ�ǁŽƌŬ�ǁŝƚŚ�ǇŽƵƚŚ�ŝŶ�ƚŚĞ�ĐŽŵ-
ŵƵŶŝƚǇ͕ �ƐƵĐŚ�ĂƐ�ƚĞĂĐŚĞƌƐ�ĂŶĚ�ǁŽƌŬĞƌƐ�ŝŶ�
ĂŌĞƌƐĐŚŽŽů�ĂŶĚ�ƐƵŵŵĞƌ�ƉƌŽŐƌĂŵƐ͕�ĐĂŶ�
ƉůĂǇ�Ă�ƉŝǀŽƚĂů�ƌŽůĞ�ŝŶ�ŐĞƫŶŐ�ĂŶĚ�ŬĞĞƉŝŶŐ�
ŬŝĚƐ�ĐŽŶŶĞĐƚĞĚ͘

dŚĞ�ŬĞǇ�ŝƐ�ŵĂŬŝŶŐ�ƐƵƌĞ�ƚŚĂƚ�ĂĚƵůƚƐ�ǁŚŽ�
ǁŽƌŬ�ǁŝƚŚ�ǇŽƵƚŚ�ŚĂǀĞ�ƚŚĞ�ŬŶŽǁůĞĚŐĞ�
ĂŶĚ�ƐŬŝůůƐ�ŶĞĐĞƐƐĂƌǇ�ƚŽ�ĞŶƐƵƌĞ�ŚĞĂůƚŚǇ�
and sustained connections for the  
young people in their care. While there 
are necessarily downstream as well as 
upstream aspects to solving the problem 
ŽĨ�ĚŝƐĐŽŶŶĞĐƟŽŶ͕�ƚŚŝƐ�ƉĂƉĞƌ�ŵĂŬĞƐ�ƚŚĞ�
ĐĂƐĞ�ĨŽƌ�͞ǇŽƵƚŚ�ǁŽƌŬĞƌƐ͟�ŚĂǀŝŶŐ�ĐĞƌƚĂŝŶ�
competencies as an important and  
ŽǀĞƌůŽŽŬĞĚ�ĂƐƉĞĐƚ�ŽŶ�ƚŚĞ�ƉƌĞǀĞŶƟŽŶ�
ƐŝĚĞ�ŽĨ�ƚŚĞ�ĞƋƵĂƟŽŶ͘
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Youth-serving agencies 
ĂůƌĞĂĚǇ�ĂƌĞ�ǁŽƌŬŝŶŐ�
upstream and could be  
an even more powerful  
part of the high school  
ĚƌŽƉŽƵƚ�ƐŽůƵƟŽŶ�ďǇ� 
ensuring that youth  
in the middle school  
years are connected  
to the community.
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Summary
In the push to reverse the high school 
dropout crisis, one opportunity has been 
ůĂƌŐĞůǇ�ŽǀĞƌůŽŽŬĞĚ͗�ƐƚŽƉƉŝŶŐ�ĚŝƐĐŽŶŶĞĐƟŽŶ�
where it takes hold—in the middle  
school years. This means assuring all 
middle schoolers receive the academic 
and community-based support they  
ŶĞĞĚ�ƚŽ�ƐƚĂǇ�ŽŶ�ƚƌĂĐŬ�ƚŽǁĂƌĚ�ŚŝŐŚ� 
ƐĐŚŽŽů�ŐƌĂĚƵĂƟŽŶ͘�

��ŐƌŽǁŝŶŐ�ĐŽŶƐŽƌƟƵŵ�ŽĨ�ŶĂƟŽŶĂů�ůĞĂĚĞƌƐ�
ŝŶ�ƚŚĞ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ĮĞůĚ�ŝƐ�ƐƚĞƉƉŝŶŐ�
forward to close this gap. Their shared goal 
is to improve outcomes for youth in their 
middle school years who are struggling 
;Ğ͘Ő͕͘�ƉƌŽďůĞŵĂƟĐ�ĂƩĞŶĚĂŶĐĞ�Žƌ�ďĞŚĂǀŝŽƌƐ͕�
reading below grade level, low grades). 
Their shared strategy is to deepen the 
ƋƵĂůŝƚǇ�ŽĨ�ŽƵƚͲŽĨͲƐĐŚŽŽů�ƟŵĞ�;K^dͿ�ĞǆƉĞƌŝ-
ences by ensuring that adults who serve 
ǇŽƵƚŚ�ĂƌĞ�ŚŝŐŚůǇ�ĞīĞĐƟǀĞ�ǁŝƚŚ�ƚŚŝƐ�ƐƉĞĐŝĮĐ�
age group (11–15) and its developmental 
ƐƚĂŐĞƐ͘�dŽŐĞƚŚĞƌ͕ �ƚŚĞŝƌ�ŶĞƚǁŽƌŬƐ�ƌĞĂĐŚ�
more than 3 million middle schoolers 
ĂĐƌŽƐƐ�ƚŚĞ�ĐŽƵŶƚƌǇ�ǁŝƚŚ�K^d�ƉƌŽŐƌĂŵƐ� 
and services that include afterschool, 
summer camp, mentoring, sports-based 
ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ͕�ƐĐŽƵƟŶŐ͕�ĂŶĚ�ƐĞƌǀŝĐĞͲ 
learning, among others. 

�ĞǀĞůŽƉŝŶŐ�ĂŶĚ�ĂĐƟǀĂƟŶŐ�ƚŚĞ�ĐŽŵƉĞƚĞŶĐŝĞƐ�
of adults serving youth is an evidence-
based practice. This brief summarizes 
ƌĞƐĞĂƌĐŚ͕�ĞǀĂůƵĂƟŽŶƐ͕�ĂŶĚ�ĮĞůĚ�ĞǆƉĞƌŝĞŶĐĞ�
ƚŚĂƚ�ĐŽůůĞĐƟǀĞůǇ�ƌĞǀĞĂů�ƚŚĂƚ͗�

>� ,ŝŐŚͲƋƵĂůŝƚǇ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�
ĐŽŶƐŝƐƚĞŶƚůǇ�ƉƌŽĚƵĐĞ�ďĞƩĞƌ�ǇŽƵƚŚ� 
ŽƵƚĐŽŵĞƐ�ƚŚĂŶ�ƚŚŽƐĞ�ǁŝƚŚ�ŵŝǆĞĚ�ƋƵĂůŝƚǇ͘

> Paid youth development professionals, 
adult volunteers, and mentors are a  
ƉŝǀŽƚĂů�ĞůĞŵĞŶƚ�ŝŶ�ƚŚĞ�ƋƵĂůŝƚǇ�ůĞǀĞů�ŽĨ�
K^d�ĞǆƉĞƌŝĞŶĐĞƐ͘

>� zŽƵƚŚ�ǁŚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ĞīĞĐƟǀĞ�K^d�
ĞǆƉĞƌŝĞŶĐĞƐ�ůĞĂƌŶ�ĂŶĚ�ŐƌŽǁ�ŝŶ�ǁĂǇƐ�ƚŚĂƚ�
support school success.

tŚĞŶ�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ĂŶĚ�ǀŽůƵŶƚĞĞƌƐ�
ŚĂǀĞ�ƐƚƌŽŶŐ�ƐŬŝůůƐ͕�ƚŚĞǇ�ǁŝůů�ĐƌĞĂƚĞ�ƚŚĞ�
ůĞĂƌŶŝŶŐ�ĞǆƉĞƌŝĞŶĐĞƐ�ƚŚĂƚ�ǇŽƵƚŚ�ĐƌĂǀĞ�ĂŶĚ�
deliver services that enable youth to suc-
ĐĞƐƐĨƵůůǇ�ŶĂǀŝŐĂƚĞ�ƚƌĂŶƐŝƟŽŶƐ�ŝŶ�ƚŚĞ�ŵŝĚĚůĞ�
ƐĐŚŽŽů�ǇĞĂƌƐ͘�KǀĞƌ�ƟŵĞ͕�ƐƚƌĞŶŐƚŚĞŶŝŶŐ�ƚŚĞ�
competencies of adults should increase 
the number of struggling middle schoolers 
who receive the support needed to follow 
their path toward college and career.

Academic/work/life skills are a wide array 
of competencies that contribute to student 
achievement.22��ǆĂŵƉůĞƐ͗�ůŝƚĞƌĂĐǇ�ĂŶĚ�
ŶƵŵĞƌĂĐǇ�ĂƐ�ǁĞůů�ĂƐ�͞ƐŽĨƚ͟�ƐŬŝůůƐ�ůŝŬĞ� 
ƉůĂŶŶŝŶŐ͕�ĚĞĐŝƐŝŽŶͲŵĂŬŝŶŐ͕�ŵŽƟǀĂƟŽŶ� 
ƚŽ�ĂĐŚŝĞǀĞ͕�ŝŶƚĞƌƉĞƌƐŽŶĂů�ƐŬŝůůƐ͕�ƉƌŽďůĞŵ�
solving, and self-control. 

Academically struggling youth are middle 
schoolers who are performing below  
ŐƌĂĚĞ�ůĞǀĞů͕�ŶŽƚ�ƌĞŐƵůĂƌůǇ�ĂƩĞŶĚŝŶŐ�ƐĐŚŽŽů͕�
ďĞŚĂǀŝŶŐ�ƉƌŽďůĞŵĂƚŝĐĂůůǇ͕�Žƌ�ĞǆŚŝďŝƚŝŶŐ�
other indicators associated with not  
ŐƌĂĚƵĂƟŶŐ�ĨƌŽŵ�ŚŝŐŚ�ƐĐŚŽŽů͘23,24

�ǀŝĚĞŶĐĞͲďĂƐĞĚ�ƉƌĂĐƟĐĞƐ are strategies or 
ĐŽƌĞ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�K^d�ŝŶƚĞƌǀĞŶƟŽŶƐ�ƚŚĂƚ�
are informed by a base of evidence (includ-
ŝŶŐ�ƚŚĞŽƌǇ͕ �ƌĞƐĞĂƌĐŚ͕�ĂŶĚ�ĞǀĂůƵĂƟŽŶƐͿ͘25 

/ŶŇĞĐƟŽŶ�ƉŽŝŶƚ refers to the point at which 
the dynamic reverses, such as when the 
ĞĐŽŶŽŵǇ�ŐŽĞƐ�ĨƌŽŵ�ĐŽŶƚƌĂĐƟŶŐ�ƚŽ�ŐƌŽǁŝŶŐ͕�
when a ball tossed up in the air starts  
ŚĞĂĚŝŶŐ�ĚŽǁŶ͕�Žƌ�ǁŚĞŶ�Ă�ǇŽƵƚŚ Ɛ͛�ƐŝƚƵĂƟŽŶ�
ŐŽĞƐ�ĨƌŽŵ�ŐĞƫŶŐ�ǁŽƌƐĞ�ƚŽ�ŐĞƫŶŐ�ďĞƩĞƌ͘

KƵƚͲŽĨͲƐĐŚŽŽů�ƟŵĞ�;K^dͿ includes “both 
traditional programs operating during  
ĂŌĞƌŶŽŽŶ�ŚŽƵƌƐ�ĂŶĚ�ŵŽƌĞ�ĐŽŵƉƌĞŚĞŶƐŝǀĞ�

ĞīŽƌƚƐ�ƚŚĂƚ�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚĞ�ŶĞĞĚƐ�ŽĨ�ĐŚŝůĚƌĞŶ͕�
ǇŽƵƚŚ͕�ĂŶĚ�ƉĂƌĞŶƚƐ�ĚƵƌŝŶŐ�ĞǀĞŶŝŶŐƐ͕�ǁĞĞŬ-
ends, summers, and holidays by offering 
ĂĐƟǀŝƟĞƐ�΀ĂŶĚ�ƐĞƌǀŝĐĞƐ΁�ƚŚĂƚ�ŚĞůƉ�ǇŽƵƚŚ�ŐƌŽǁ͕�
ůĞĂƌŶ͕�ĂŶĚ�ĚĞǀĞůŽƉ͕͟ �ĂƐ�ĚĞĮŶĞĚ�ďǇ��ŵĞƌŝĐĂŶ�
Youth Policy Forum (2006).15 

Quality improvement system “is an  
ŝŶƚĞŶƚŝŽŶĂů�ĞĨĨŽƌƚ�ƚŽ�ƌĂŝƐĞ�ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ� 
΀ŽƵƚͲŽĨͲƐĐŚŽŽů�ƚŝŵĞ΁�ƉƌŽŐƌĂŵŵŝŶŐ�ŝŶ�ĂŶ�
ongoing, organized fashion,” as defined  
by The Forum for Youth Investment.26 

�ĞĮŶŝƟŽŶƐ
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ABOUT THIS BRIEF

>ĞĂĚĞƌƐ�ŽĨ�ŶĂƟŽŶĂů�ĂŶĚ�ƌĞŐŝŽŶĂů�K^d� 
ŶĞƚǁŽƌŬƐ�ĐĂŶ�ƵƐĞ�ƚŚŝƐ�ďƌŝĞĨ�ƚŽ�ŵĂŬĞ�ƚŚĞ�
ĐĂƐĞ�ĨŽƌ͗

>� �ĞǀĞůŽƉŝŶŐ�ĂŶĚ�ĂĐƟǀĂƟŶŐ�ƚŚĞ�ĐŽŵƉĞƚĞŶ-
ĐŝĞƐ�ŽĨ�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ͕�ǀŽůƵŶƚĞĞƌƐ͕�ĂŶĚ�
ŵĞŶƚŽƌƐ�ĂƐ�ĂŶ�ĞǀŝĚĞŶĐĞͲďĂƐĞĚ�ƉƌĂĐƟĐĞ�
that will help more middle school youth 
ƐƚĂǇ�ŝŶ�ĂŶĚ�ďĞŶĞĮƚ�ĨƌŽŵ�ƐĐŚŽŽů͘

>� �ĐƟŽŶĂďůĞ�ƐƚƌĂƚĞŐŝĞƐ�ƚŽ�ĂƐƐƵƌĞ�ƚŚĂƚ�ĂĚƵůƚƐ�
who serve middle schoolers deliver high-
ŝŵƉĂĐƚ�ĞǆƉĞƌŝĞŶĐĞƐ�ƚŚĂƚ�ŵĂŬĞ�Ă�ƚĂŶŐŝďůĞ�
ĚŝīĞƌĞŶĐĞ�ĨŽƌ�ǇŽƵƚŚ�ĂŶĚ�ůĞĂǀĞ�ƚŚĞŵ�
clamoring for more.

A secondary audience for this brief is 
ƐƚĂŬĞŚŽůĚĞƌƐ�ŝŶǀŽůǀĞĚ�ŝŶ�ĐĂŵƉĂŝŐŶƐ�ƚŽ�
ŝŶĐƌĞĂƐĞ�ŽŶͲƟŵĞ�ŚŝŐŚ�ƐĐŚŽŽů�ŐƌĂĚƵĂƟŽŶ�
rates and youth employment.

With a goal of helping youth in the middle 
ƐĐŚŽŽů�ǇĞĂƌƐ�ĚĞǀĞůŽƉ�ƚŚĞ�ĂĐĂĚĞŵŝĐͲǁŽƌŬͲ
ůŝĨĞ�ƐŬŝůůƐ�ƚŚĞǇ�ŶĞĞĚ�ƚŽ�ƐƚĂǇ�ŝŶ�ĂŶĚ�ďĞŶĞĮƚ�
from school, we began by identifying  
ĞǀŝĚĞŶĐĞͲďĂƐĞĚ�K^d�ƉƌĂĐƚŝĐĞƐ�ƚŚƌŽƵŐŚ� 
a focused literature review and interviews 
ǁŝƚŚ�ϯϯ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ĞǆƉĞƌƚƐ͘�&ƌŽŵ�
ƚŚŝƐ�ŬŶŽǁůĞĚŐĞ�ďĂƐĞ͕�ǁĞ�ĐƵůůĞĚ�ƚŚĞ�ƌĞĐŽŵ-
ŵĞŶĚĞĚ�ƉƌĂĐƟĐĞƐ�ƚŽ�Ă�ƐĞƚ�ŽĨ�ĨŽƵƌ�ƚŚĂƚ�ĂƌĞ�
ƐƵƉƉŽƌƚĞĚ�ďǇ�ƚŚĞ�ƌĞƐĞĂƌĐŚ�ĂŶĚ�ĮĞůĚ�ĞǆƉĞƌƚƐ͖�
ĂƌĞ�ƉŽƚĞŶƟĂůůǇ�ƐƵŝƚĂďůĞ�ƌĞůĂƟǀĞ�ƚŽ�ŵĞŵďĞƌ�
ŽƌŐĂŶŝǌĂƟŽŶƐ �͛ĐƵƌƌĞŶƚ�ƐƚƌĂƚĞŐŝĞƐ�ĨŽƌ�ŝŵƉƌŽǀŝŶŐ�
ǇŽƵƚŚ�ŽƵƚĐŽŵĞƐ͖�ĂƌĞ�ƐĞŶƐŝďůĞ�ǁŝƚŚŝŶ�ƚŚĞ�
ĐŽŶƚĞǆƚ�ŽĨ�ƚŚĞ�ŽǀĞƌĂůů�ĞŶǀŝƌŽŶŵĞŶƚ�ŝŶ�ǁŚŝĐŚ�
K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ĂƌĞ�ĚĞůŝǀĞƌĞĚ͖�
ĂŶĚ�ĂƌĞ�ůŝŬĞůǇ�ƚŽ�ŚĂǀĞ�ƚŚĞ�ŐƌĞĂƚĞƐƚ�ƉŽƚĞŶƟĂů�
impact on the lives of youth.

EĞǆƚ͕�ǁĞ�ĐŽŶǀĞŶĞĚ�ϭϮ�ŶĂƟŽŶĂů�ŽƌŐĂŶŝǌĂ-
ƚŝŽŶƐ�ǁŝƚŚ�ǇŽƵƚŚͲƐĞƌǀŝŶŐ�ŶĞƚǁŽƌŬƐ�ƚŽ� 
build consensus about a single practice  
to advance. Together, the participants 
ƐĞůĞĐƚĞĚ�ũƵƐƚ�ŽŶĞ�ĞǀŝĚĞŶĐĞͲďĂƐĞĚ�ƉƌĂĐƟĐĞ͕�
that of developing and activating the  
competencies of adults serving youth. 
Since then, a growing group of youth 
ĚĞǀĞůŽƉŵĞŶƚ�ŽƌŐĂŶŝǌĂƟŽŶƐ�ŚĂǀĞ�ĐŽŵŵŝƩĞĚ�
to strengthen how their organizations  
ƉƌĞƉĂƌĞ�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ͕�ǀŽůƵŶƚĞĞƌƐ͕�
ĂŶĚ�ŵĞŶƚŽƌƐ�ƚŽ�ŝŵƉƌŽǀĞ�ďŽƚŚ�ƋƵĂůŝƚǇ�ĂŶĚ�
ǇŽƵƚŚ�ƉĂƌƟĐŝƉĂƟŽŶ͘�

<ĞĞƉŝŶŐ�zŽƵƚŚ�ŽŶ�dƌĂĐŬ�
zŽƵƚŚ�ĂƌĞ�ŵŽƌĞ�ǀƵůŶĞƌĂďůĞ�ƚŽ�ĚŝƐĐŽŶŶĞĐƟŽŶ�
ĨƌŽŵ�ĨĂŵŝůǇ͕ �ƐĐŚŽŽů͕�ĂŶĚ�ĐŽŵŵƵŶŝƟĞƐ�ĚƵƌŝŶŐ�
major transitions. During their middle 
ƐĐŚŽŽů�ǇĞĂƌƐ͕�ǇŽƵƚŚ�ŵƵƐƚ�ŶĂǀŝŐĂƚĞ͗

>� �ǆƚĞŶƐŝǀĞ�ĐŚĂŶŐĞƐ�ŝŶ�ƚŚĞŝƌ�ďŽĚŝĞƐ͕�ŵŝŶĚƐ͕�
ĂŶĚ�ĞŵŽƟŽŶƐ͘�

>�DƵůƟƉůĞ�ĂŶĚ�ĐŽŵƉůĞǆ�ƐŚŝŌƐ�ŝŶ�ŚŽǁ� 
ƚŚĞŝƌ�ĨĂŵŝůǇ͕ �ĨƌŝĞŶĚƐ͕�ƐĐŚŽŽů�ŽĸĐŝĂůƐ͕� 
and community relate to them.

>� EĞǁ�ƐĐŚŽŽůƐ�ĂƐ�ƚŚĞǇ�ƚƌĂŶƐŝƟŽŶ�ŝŶƚŽ� 
and out of middle school.1,2  

dŚĞƐĞ�ƚƌĂŶƐŝƟŽŶƐ�ĐĂŶ�ďĞ�ŝŶŇĞĐƟŽŶ�ƉŽŝŶƚƐ�
for youth, as illustrated in Figure 1. 

> A major life event—such as a death of a 
loved one or the loss of a home—can be 
the point at which a student who is on 
ƚƌĂĐŬ�ŝŶ�ƐĐŚŽŽů�ƐƚĂƌƚƐ�ŚĞĂĚŝŶŐ�Žī�ƚƌĂĐŬ͘�

>� dƌĂŶƐŝƟŽŶƐ�ĐĂŶ�ĂůƐŽ�ŚĂǀĞ�Ă�ƉŽƐŝƟǀĞ�ĞīĞĐƚ͕�
such as when a youth discovers a new 
passion and re-engages in school as part 
ŽĨ�ƚŚĞ�ƉĂƚŚ�ƚŽǁĂƌĚ�Ă�ĐĂƌĞĞƌ�ŝŶ�ƚŚĂƚ�ĮĞůĚ͘�

&ŝŐƵƌĞ�ϭ͗�/ŶŇĞĐƟŽŶ�WŽŝŶƚƐ�ĨŽƌ�DŝĚĚůĞ�^ĐŚŽŽů�zŽƵƚŚ� 
ĂŶĚ�^ƚĂǇŝŶŐ�ŽŶ�dƌĂĐŬ�ĨŽƌ��ŽůůĞŐĞ�ĂŶĚ��ĂƌĞĞƌ
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4 � �<ĞĞƉŝŶŐ�<ŝĚƐ�ŽŶ�dƌĂĐŬ�ŝŶ�ƚŚĞ�DŝĚĚůĞ�^ĐŚŽŽů�zĞĂƌƐ

>� �ǆƚĞƌŶĂů�ĨŽƌĐĞƐͶƐƵĐŚ�ĂƐ�Ă�ŵĞŶƚŽƌ͕ � 
Ă�ƐĐŽƵƟŶŐ�ƉƌŽŐƌĂŵ͕�Ă�ƐĞƌǀŝĐĞͲůĞĂƌŶŝŶŐ�
project in non-school hours—also  
ĐĂŶ�ďĞ�ŝŶŇĞĐƟŽŶ�ƉŽŝŶƚƐ�ƚŚĂƚ�ƌĞǀĞƌƐĞ� 
a trajectory toward dropping out  
of school. 

For youth who eventually drop out of 
ƐĐŚŽŽů͕�ƚŚĞ�ƉƌŽĐĞƐƐ�ŽĨ�ĚŝƐĞŶŐĂŐŝŶŐ�ŽŌĞŶ�
starts during the middle school years. 
Students may fall behind in academics  
and not get the help needed to catch up. 
dŚĞǇ�ŵĂǇ�ĞǆƉĞƌŝŵĞŶƚ�ǁŝƚŚ�ƚƌŽƵďůĞƐŽŵĞ�
behaviors. Bullying by peers, social  
ŝƐŽůĂƟŽŶ͕�ŶĞǁ�ĨĂŵŝůǇ�ĐĂƌĞŐŝǀŝŶŐ�ƌĞƐƉŽŶƐŝ-
ďŝůŝƟĞƐ͕�ĂŶĚ�ƌŽĐŬǇ�ƐŝƚƵĂƟŽŶƐ�Ăƚ�ŚŽŵĞ�ĂƌĞ�
just a few challenges that can undermine 
school engagement. Even youth who are 
performing at grade level, consistently 
ĂƩĞŶĚŝŶŐ�ƐĐŚŽŽů͕�ĂŶĚ�ďĞŚĂǀŝŶŐ�ƉŽƐŝƟǀĞůǇ�
ŵĂǇ�ƋƵĞƐƟŽŶ�ŚŽǁ�ĂĐĂĚĞŵŝĐƐ�ƌĞůĂƚĞ�ƚŽ�
real life. 

dŽ�ĨƵůůǇ�ďĞŶĞĮƚ�ĨƌŽŵ�ŚŝŐŚ�ƐĐŚŽŽů�ƉƌĞƉĂƌĂƟŽŶ�
ĨŽƌ�ĐŽůůĞŐĞ�ĂŶĚ�ĐĂƌĞĞƌ͕ �ƐƚƵĚĞŶƚƐ�ƐƚĂƌƟŶŐ�
ninth grade must have developed academic-
ǁŽƌŬͲůŝĨĞ�ƐŬŝůůƐ�ĂŶĚ�ďĞ�ƌĞĂĚŝŶŐ�Ăƚ�ŐƌĂĚĞ�
ůĞǀĞů�ďǇ�ƚŚĞ�ĞŶĚ�ŽĨ�ĞŝŐŚƚŚ�ŐƌĂĚĞ͘�,ŽǁĞǀĞƌ͕ �
nearly half of high school dropouts (45 
percent) report that they started high 
school ill prepared.3 Indeed, ACT has calcu-
lated that one in four (27%) eighth graders 
ŚĂǀĞ�ƐƵĐŚ�ůŽǁ�ƌĞĂĚŝŶŐ�ƐŬŝůůƐ�ƚŚĂƚ�ƚŚĞǇ� 
ĂƌĞ�ŚŝŐŚůǇ�ƵŶůŝŬĞůǇ�ƚŽ�ŐƌĂĚƵĂƚĞ�ĨƌŽŵ�ŚŝŐŚ�
school ready for college-level reading.4

Kids Counts reports that almost 6.5 million 
young people from 16 to 24 years are not 
ǁŽƌŬŝŶŐ�Žƌ�ŝŶ�ƐĐŚŽŽů͘5�dŚĞ�ƐƚĂŬĞƐ�ŽĨ�ĚŝƐĞŶ-
ŐĂŐĞŵĞŶƚ�ĂƌĞ�ŚŝŐŚ͘��ŌĞƌ�ƌĞǀŝĞǁŝŶŐ�ƚŚĞ�
literature, Child Trends analysts concluded, 
͞KŶĐĞ�ǇŽƵƚŚ�ĂƌĞ�ĚŝƐĐŽŶŶĞĐƚĞĚ�΀ĨƌŽŵ�ǁŽƌŬ�
Žƌ�ƐĐŚŽŽů΁͕�ƌĞĐƌƵŝƚŵĞŶƚ͕�ĞŶƌŽůůŵĞŶƚ͕�ĂŶĚ�
retention of these young people into  
ƉƌŽŐƌĂŵƐ�ŵĂǇ�ƌĞƋƵŝƌĞ�ƐƚƌŽŶŐĞƌ�ĂŶĚ�ŵŽƌĞ�
persistent outreach, more intensive ser-
ǀŝĐĞƐ͕�ĂŶĚ�ŵŽƌĞ�ůŽŶŐͲƚĞƌŵ�ƉĂƌƟĐŝƉĂƟŽŶ͘͟ 6 
/Ŷ�ĨĂĐƚ͕�ƌĞƐĞĂƌĐŚĞƌƐ�ĞƐƟŵĂƚĞ�ƚŚĂƚ�ĞĂĐŚ� 
disconnected young person (16–24 years) 
ĐŽƐƚƐ�ƚĂǆƉĂǇĞƌƐ�ŶĞĂƌůǇ�Ψϭϰ͕ϬϬϬ�ƉĞƌ�ǇĞĂƌ͘ 7 
Programs proven to help high school 
dropouts complete their degree typically 
ĐŽƐƚ�ŵŽƌĞ�ƚŚĂŶ�ΨϯϬ͕ϬϬϬ�ƉĞƌ�ŐƌĂĚƵĂƚĞ͘8

dŚĞ�ƚŚĞŽƌǇ�ŽĨ�ĐŚĂŶŐĞ�ĨŽƌ�ƚŚŝƐ�ǁŽƌŬ�ŝƐ�
ĚƌĂǁŶ�ĨƌŽŵ�ƚŚĞ�ǁŽƌŬ�ŽĨ�ŽƵƌ�ůŽŶŐͲƐƚĂŶĚŝŶŐ�
ĐŽĂůŝƟŽŶ͕�ƚŚĞ�EĂƟŽŶĂů��ŽůůĂďŽƌĂƟŽŶ�ĨŽƌ�
Youth, to delineate how youth development 
ƉƌŽŐƌĂŵŵŝŶŐ�ƉƌŽŵŽƚĞƐ�ĞĚƵĐĂƟŽŶĂů�ƐƵĐĐĞƐƐ͘�
&ŝŐƵƌĞ�Ϯ�ƉƌŽǀŝĚĞƐ�Ă�ŐƌĂƉŚŝĐ�ŝůůƵƐƚƌĂƟŽŶ͘�
This model is grounded in abundant evi-
dence that youth development programs 
ĐƵůƟǀĂƚĞ�ǇŽƵƚŚƐ͛�ƐŬŝůůƐ�ĂŶĚ�ŵŽƟǀĂƟŽŶ� 
to learn in support of academic success.9 
Indeed, it is well documented that youth 
ǁŚŽ�ĐŽŶƐŝƐƚĞŶƚůǇ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ŚŝŐŚͲƋƵĂůŝƚǇ�
K^d�ŽīĞƌŝŶŐƐ�ĂĐŚŝĞǀĞ�ŐĂŝŶƐ�ŝŶ͗�

>� ^ŽĐŝĂůͲĞŵŽƟŽŶĂů�ƐŬŝůůƐ͘

>� �ĐĂĚĞŵŝĐ�ƐŬŝůůƐ͘

>� �ŽŶŶĞĐƟŽŶƐ�ƚŽ�ƐĐŚŽŽů�ĂŶĚ�ĨĂŵŝůǇ͘

>� WŽƐŝƟǀĞ�ďĞŚĂǀŝŽƌƐ͘10,11,12,13,14,15

dŽ�ĨƵůůǇ�ďĞŶĞĮƚ�ĨƌŽŵ�ŚŝŐŚ�ƐĐŚŽŽů�ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ĐŽůůĞŐĞ�
ĂŶĚ�ĐĂƌĞĞƌ͕�ƐƚƵĚĞŶƚƐ�ƐƚĂƌƟŶŐ�ŶŝŶƚŚ�ŐƌĂĚĞ�ŵƵƐƚ�ŚĂǀĞ�
ĚĞǀĞůŽƉĞĚ�ĂĐĂĚĞŵŝĐͲǁŽƌŬͲůŝĨĞ�ƐŬŝůůƐ�ĂŶĚ�ďĞ�ƌĞĂĚŝŶŐ��
Ăƚ�ŐƌĂĚĞ�ůĞǀĞů�ďǇ�ƚŚĞ�ĞŶĚ�ŽĨ�ĞŝŐŚƚŚ�ŐƌĂĚĞ͘
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dŚĞ�ƚŚĞŽƌǇ�ŽĨ�ĐŚĂŶŐĞ�ŐƌĂƉŚŝĐ�ĂďŽǀĞ�ǁĂƐ�ĚĞǀĞůŽƉĞĚ�ĨŽƌ�E�z�ďǇ�DĂƌǇ�dĞƌǌŝĂŶ͕�ZĞƐĞĂƌĐŚ�^ĐŝĞŶƟƐƚ�Ăƚ��ŚŝůĚ�
dƌĞŶĚƐ͕�ĂƐ�Ă�ŵĞĂŶƐ�ŽĨ�ĚĞŵŽŶƐƚƌĂƟŶŐ�ƚŚĞ�ƉƌŽŐƌĞƐƐŝŽŶ�ĨƌŽŵ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ƉƌŽŐƌĂŵŵŝŶŐ�ƚŚƌŽƵŐŚ�Ă�
ǀĂƌŝĞƚǇ�ŽĨ�ĂƐƐĞƚͲďƵŝůĚŝŶŐ�ŝŶƚĞƌǀĞŶƟŽŶƐ�ƚŚĂƚ�ĐĂŶ�ůĞĂĚ�ƚŽ�ĞĚƵĐĂƟŽŶĂů�ƐƵĐĐĞƐƐ�Ăƚ�ƚŚĞ�ŝŶĚŝǀŝĚƵĂů�ƐƚƵĚĞŶƚ�ůĞǀĞů͘

,Žǁ�zŽƵƚŚ��ĞǀĞůŽƉŵĞŶƚ�WƌŽŐƌĂŵŵŝŶŐ� 
�ĂŶ�WƌŽŵŽƚĞ��ĚƵĐĂƟŽŶĂů�^ƵĐĐĞƐƐ 

A THEORY OF CHANGE FOCUSED ON INDIVIDUAL-LEVEL OUTCOMES

YOUTH DEVELOPMENT PROGRAMMING

�ŌĞƌͲƐĐŚŽŽů�WƌŽŐƌĂŵƐ
Summer Learning Programs and Camps

Service Learning Programs
�ŽůůĞŐĞ�WƌĞƉĂƌĂƟŽŶ�WƌŽŐƌĂŵƐ

�ĂƌĞĞƌ��ĞǀĞůŽƉŵĞŶƚͬ�sŽĐĂƟŽŶĂů�WƌŽŐƌĂŵƐ

PSYCHOLOGICAL 
DEVELOPMENT

�WŽƐŝƟǀĞ�^ĞůĨ��ŽŶĐĞƉƚ�

��ĐĂĚĞŵŝĐ�^ĞůĨ��ĸĐĂĐǇ 
�;ĨĞĞůŝŶŐ�ĂĐĂĚĞŵŝĐĂůůǇ�

ĐŽŵƉĞƚĞŶƚͿ

�^ŽĐŝĂů�^ĞůĨ��ĸĐĂĐǇ 
�;ĨĞĞůŝŶŐ�ƐŽĐŝĂůůǇ�
ĐŽŵƉĞƚĞŶƚͿ

SOCIAL AND 
COGNITIVE 

DEVELOPMENT

�WƌŽďůĞŵ�^ŽůǀŝŶŐ�^ŬŝůůƐ

��ŽŶŇŝĐƚ�ZĞƐŽůƵƟŽŶ�^ŬŝůůƐ

�WĞĞƌ�ZĞĨƵƐĂů�^ŬŝůůƐ

��ĞĐŝƐŝŽŶ�DĂŬŝŶŐ�^ŬŝůůƐ

�WŽƐŝƟǀĞ�WĞĞƌ�ZĞůĂƟŽŶƐ

�WŽƐŝƟǀĞ�ZĞůĂƟŽŶƐ� 
with Caring Adults

 Appropriate  
Social Behavior

 Civic Engagement

 Abstaining from  
ZŝƐŬǇ��ĞŚĂǀŝŽƌƐ

ACADEMIC  
AND CAREER 

DEVELOPMENT

 School Engagement 

�ZĞĂĚŝŶŐ�ĂŶĚ�DĂƚŚ�^ŬŝůůƐ

��ŽůůĞŐĞ�WƌĞƉĂƌĂƟŽŶ� 
^ŬŝůůƐ

��ĂƌĞĞƌ�KƌŝĞŶƚĂƟŽŶ�

�:ŽďͲƌĞůĂƚĞĚ�^ŬŝůůƐ

EDUCATIONAL SUCCESS

 Academic Success
�,ŝŐŚ�^ĐŚŽŽů�'ƌĂĚƵĂƟŽŶ�

 College Enrollment
��ŽůůĞŐĞ�'ƌĂĚƵĂƟŽŶ

&ŝŐƵƌĞ�Ϯ͗�EĂƟŽŶĂů��ŽůůĂďŽƌĂƟŽŶ�ĨŽƌ�zŽƵƚŚ�;E�zͿ�dŚĞŽƌǇ�ŽĨ��ŚĂŶŐĞ
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Competent  
Youth Development 
Professionals, Mentors, 
and Volunteers 

�ĂƌŝŶŐ͕�ƐƵƉƉŽƌƟǀĞ�ĂĚƵůƚƐ�ĂƌĞ�ĂŶ�ŝŵƉŽƌƚĂŶƚ�
developmental asset in the lives of youth.16 
KƵƚƐŝĚĞ�ŽĨ�ĨĂŵŝůǇ�ĂŶĚ�<ʹϭϮ�ƚĞĂĐŚĞƌƐ͕�
ŵĂŶǇ�ĚŝīĞƌĞŶƚ�ĂĚƵůƚƐ�ƐĞƌǀĞ�ǇŽƵƚŚ͘�^ŽŵĞ�
are paid youth development professionals  
ĨŽƌ�K^d�ƉƌŽǀŝĚĞƌƐ͘�KƚŚĞƌƐ�ŵĞŶƚŽƌ�ǇŽƵƚŚ͕�
whether through a structured program  
or more informally, such as a neighbor or 
ƵŶĐůĞ͘�dŚƌŽƵŐŚ�K^d�ŽīĞƌŝŶŐƐ͕�ĐŽŵŵƵŶŝƚǇ�
volunteers also serve as youth group leaders, 
tutors, hosts for service-learning projects, 
crew for youth theatre productions,  
and more.

In this brief, the terms “adults serving 
youth” and “youth-serving adults” refer to 
volunteers, mentors, and paid professionals. 
In the broadest sense, the terms can even 
refer to older adolescents who are camp 
counselors, mentors, coaches, or in other 
ƌŽůĞƐ�ǁŽƌŬŝŶŐ�ǁŝƚŚ�ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇŽƵƚŚ͘�

�ůů�ĂĚƵůƚƐ͕�ŝŶĐůƵĚŝŶŐ�ƉĂƌƚͲƟŵĞ�Žƌ�ƐĞĂƐŽŶĂů�
ƐƚĂī͕�ǁŚŽ�ƐĞƌǀĞ�ǇŽƵƚŚ�ĂƌĞ�ŝŵƉŽƌƚĂŶƚ�ĂĐƚŽƌƐ�
ŝŶ�ĐƌĞĂƟŶŐ�ĞǆƉĞƌŝĞŶĐĞƐ�ƚŚĂƚ�ĞŶĂďůĞ�ǇŽƵƚŚ�
ƚŽ�ŐƌŽǁ͕�ůĞĂƌŶ͕�ĂŶĚ�ďƵŝůĚ�ƐŬŝůůƐ͘

TALENT DEVELOPMENT AS  
AN EVIDENCE-BASED PRACTICE 

�ĞǀĞůŽƉŝŶŐ�ĂŶĚ�ĂĐƟǀĂƟŶŐ�ƚŚĞ�ĐŽŵƉĞƚĞŶĐŝĞƐ�
of adults serving youth is an evidence-
ďĂƐĞĚ�ƉƌĂĐƟĐĞ�ĨŽƌ�ŝŵƉƌŽǀŝŶŐ�ƚŚĞ�ƋƵĂůŝƚǇ� 
ŽĨ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ͘�ZĞƐĞĂƌĐŚ͕�
ĞǀĂůƵĂƟŽŶƐ͕�ĂŶĚ�ĮĞůĚ�ĞǆƉĞƌŝĞŶĐĞ�ŚĂǀĞ�
ĞƐƚĂďůŝƐŚĞĚ�ƚŚĂƚ�ŚŝŐŚͲƋƵĂůŝƚǇ�K^d�ƉƌŽŐƌĂŵƐ�
ĂŶĚ�ƐĞƌǀŝĐĞƐ�ĐŽŶƐŝƐƚĞŶƚůǇ�ƉƌŽĚƵĐĞ�ďĞƩĞƌ�
ǇŽƵƚŚ�ŽƵƚĐŽŵĞƐ�ƚŚĂŶ�ƚŚŽƐĞ�ŽĨ�ŵŝǆĞĚ� 
ƋƵĂůŝƚǇ�;ƐĞĞ�ƚŚĞ�ŶĞǆƚ�ƐĞĐƟŽŶ͕�The Case  
ĨŽƌ��īĞĐƟǀĞ�zŽƵƚŚͲ^ĞƌǀŝŶŐ��ĚƵůƚƐ).

dŚĞ�ƉƌĂĐƟĐĞ�ĞŶŐĂŐĞƐ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�
professionals, adult volunteers, or mentors 
;Žƌ�Ă�ĐŽŵďŝŶĂƟŽŶ�ŽĨ�ƚŚĞƐĞ�͞ƚĂůĞŶƚ͟�ƉŽŽůƐͿ� 
ŝŶ�ďƵŝůĚŝŶŐ�ĂŶĚ�ĂƉƉůǇŝŶŐ�ŬŶŽǁůĞĚŐĞ�ĂŶĚ�
ƐŬŝůůƐ�ƚŽ�ĐƌĞĂƚĞ�ŚŝŐŚͲŝŵƉĂĐƚ�K^d�ƉƌŽŐƌĂŵƐ�
and services. When considering talent 
development, youth-serving adults may 
ǁŽƌŬ�Ăƚ�ĚŝīĞƌĞŶƚ�ůĞǀĞůƐ�ĂŶĚ�ŶĞĞĚ�ƐƉĞĐŝĮĐ�
ĐŽŵƉĞƚĞŶĐŝĞƐ�ƚŽ�ďĞ�ĞīĞĐƟǀĞ�Ăƚ�ĞĂĐŚ�ůĞǀĞů͘�

> /ŶĚŝǀŝĚƵĂů�zŽƵƚŚ͗ Directly nurture each 
adolescent with caring support that 
reaches into the family. 

> zŽƵƚŚ�WŽƉƵůĂƟŽŶ͗�WůĂŶ�ĂŶĚ�ĚĞůŝǀĞƌ�K^d�
programs and services that are ĚĞǀĞůŽƉͲ
ŵĞŶƚĂůůǇ�ĂƉƉƌŽƉƌŝĂƚĞ to achieve desired 
outcomes. Create safe, supportive  
environments. Assess outcomes.

> �ŽŵŵƵŶŝƚǇ͗�Provide safe, nurturing 
ŽƉƉŽƌƚƵŶŝƟĞƐ�ĨŽƌ�ǇŽƵƚŚ�ƚŽ�ƐĞƌǀĞ�ŝŶ�ĂŶĚ�
connect with their families, schools, and 
ĐŽŵŵƵŶŝƟĞƐ͘�WĂƌƟĐŝƉĂƚĞ�ŝŶ�ĐŽŵŵƵŶŝƚǇͲ
ǁŝĚĞ�ĞīŽƌƚƐ�ƚŽ�ĐƌĞĂƚĞ�ƚŚĞ�ĐŽŶĚŝƟŽŶƐ�ŝŶ�
which all youth can thrive.15,18

Through an overlay to our impact model, 
&ŝŐƵƌĞ�ϯ�ƐŚŽǁƐ�ŚŽǁ�ƚŚŝƐ�ƉƌĂĐƟĐĞͶŝŶǀĞƐƟŶŐ�
in the competencies of adults serving 
middle school youth—relates to helping 
ǇŽƵŶŐ�ƉĞŽƉůĞ�ƐƚĂǇ�ŽŶ�ƚƌĂĐŬ�ŝŶ�ƐĐŚŽŽů͘�

>ĂƵŶĐŚĞĚ�ŝŶ�ϮϬϭϬ͕�ƚŚĞ��ŵĞƌŝĐĂ Ɛ͛�WƌŽŵŝƐĞ�'ƌĂĚ�EĂƟŽŶ��ĂŵƉĂŝŐŶ�ŵŽďŝůŝǌĞƐ��ŵĞƌŝĐĂŶƐ�
ƚŽ�ĞŶĚ�ƚŚĞ�ĚƌŽƉŽƵƚ�ĐƌŝƐŝƐ͘�dŽ�ĂĐĐĞůĞƌĂƚĞ�ŝŵƉƌŽǀĞŵĞŶƚƐ�ŝŶ�ƚŚĞ�ŶĂƟŽŶĂů�ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞ�
ŽǀĞƌ�ƚŚĞ�ŶĞǆƚ�ĚĞĐĂĚĞ͕�ƚŚĞ��ůůŝĂŶĐĞ�ĂŶĚ�ƉĂƌƚŶĞƌƐ�ůĂƵŶĐŚĞĚ�ƚŚĞ��ŝǀŝĐ�DĂƌƐŚĂůů�WůĂŶ͘� 
dŚĞ�ƉůĂŶ�ƐĞƚ�Ă�ŶĂƟŽŶĂů�ŐŽĂů�ŽĨ�ƌĞĂůŝǌŝŶŐ�Ă�ϵϬй�ŚŝŐŚ�ƐĐŚŽŽů�ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞ�ďǇ�ϮϬϮϬ͘�dŚĞ�
ĐĂŵƉĂŝŐŶ�ĐĂůůƐ�ƵƉŽŶ�ƉŽůŝĐǇŵĂŬĞƌƐ͕�ĞĚƵĐĂƚŽƌƐ͕�ďƵƐŝŶĞƐƐ�ůĞĂĚĞƌƐ͕�ĐŽŵŵƵŶŝƚǇ�ĂůůŝĞƐ͕�
parents, and students to pursue an array of strategies to address the dropout epidemic.

dŚĞƌĞ�ŝƐ�Ă�ŐƌŽǁŝŶŐ�ƵƌŐĞŶĐǇ�ƚŽ�ĂĚĚƌĞƐƐ�ƚŚĞ�ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇĞĂƌƐ�ďĞĐĂƵƐĞ�ŶĞǆƚ�ĨĂůů�ƚŚĞ�
�ůĂƐƐ�ŽĨ�ϮϬϮϬ�ǁŝůů�ĞŶƚĞƌ�ƐŝǆƚŚ�ŐƌĂĚĞ͘�ZĞĐŽŐŶŝǌŝŶŐ�ƚŚĞ�ŝŵƉŽƌƚĂŶĐĞ�ŽĨ�ĞĂƌůǇ�ĂĚŽůĞƐĐĞŶƚ�
ƚƌĂŶƐŝƟŽŶƐ͕�ƚŚĞ��ŝǀŝĐ�DĂƌƐŚĂůů�WůĂŶ͛Ɛ�ϮϬϭϮʹϮϬϭϲ�ďĞŶĐŚŵĂƌŬƐ�ĨŽƌ�ƚŚĞ�ŵŝĚĚůĞ�ƐĐŚŽŽů�
ǇĞĂƌƐ�ŝŶĐůƵĚĞ�ŝĚĞŶƟĨǇŝŶŐ�ƐƚƵĚĞŶƚƐ�ǁŚŽ�ĂƌĞ�Ăƚ�ƌŝƐŬ�ŽĨ�ĚƌŽƉƉŝŶŐ�ŽƵƚ�ƚŽ͗�

>� �ŶƐƵƌĞ�Ăůů�ƐƚƵĚĞŶƚƐ�ŚĂǀĞ�ĂĐĐĞƐƐ�ƚŽ�ĐĂƌŝŶŐ͕�ƐƵƉƉŽƌƟǀĞ�ĂĚƵůƚƐ�ĂŶĚ�ƉĞĞƌ�ƐƵƉƉŽƌƚ͘�

>� �ĞůŝǀĞƌ�ŶĞĞĚĞĚ�ŝŶƚĞƌǀĞŶƟŽŶƐ͕�ŝŶĐůƵĚŝŶŐ�ǁƌĂƉͲĂƌŽƵŶĚ͕�ŝŶƚĞŶƐŝǀĞ�ƐƵƉƉŽƌƚ�ŝŶƚĞƌǀĞŶƟŽŶƐ͘

>� ZĞĚƵĐĞ�ĐŚƌŽŶŝĐ�ĂďƐĞŶƚĞĞŝƐŵ͘

>� ZĞĚĞƐŝŐŶ�ƚŚĞ�ŵŝĚĚůĞ�ŐƌĂĚĞƐ�ƚŽ�ŝŵƉƌŽǀĞ�ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ŚŝŐŚ�ƐĐŚŽŽů͘17   

^ƚƵĚŝĞƐ�ŚĂǀĞ�ƐŚŽǁŶ�ƚŚĂƚ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ĐĂŶ�ƉŽƐŝƟǀĞůǇ�ĐŽŶƚƌŝďƵƚĞ�ƚŽ�ƚŚĞ�
ŵŝĚĚůĞ�ƐĐŚŽŽů�ďĞŶĐŚŵĂƌŬƐ�ŝŶ�ƚŚĞ��ŝǀŝĐ�DĂƌƐŚĂůů�WůĂŶ͘�dŚĞ�ĞǀŝĚĞŶĐĞͲďĂƐĞĚ�ƉƌĂĐƟĐĞ�ŽĨ�
ĚĞǀĞůŽƉŝŶŐ�ĐŽŵƉĞƚĞŶƚ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ƉƌŽĨĞƐƐŝŽŶĂůƐ͕�ŵĞŶƚŽƌƐ͕�ĂŶĚ�K^d�ǀŽůƵŶƚĞĞƌƐ�
ǁŽƵůĚ�ĚŝƌĞĐƚůǇ�ƐƵƉƉŽƌƚ�ƚŚĞƐĞ�ďĞŶĐŚŵĂƌŬƐ͘

KŶͲdŝŵĞ�,ŝŐŚ�^ĐŚŽŽů�'ƌĂĚƵĂƟŽŶ
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dŚĞ�ŽƌŝŐŝŶĂů�ƚŚĞŽƌǇ�ŽĨ�ĐŚĂŶŐĞ�ŐƌĂƉŚŝĐ�;&ŝŐ͘�ϮͿ�ǁĂƐ�ĚĞǀĞůŽƉĞĚ�ĨŽƌ�E�z�ďǇ�DĂƌǇ�dĞƌǌŝĂŶ͕�ZĞƐĞĂƌĐŚ�^ĐŝĞŶƟƐƚ�Ăƚ��ŚŝůĚ�dƌĞŶĚƐ͕�ĂƐ�Ă�ŵĞĂŶƐ�ŽĨ�ĚĞŵŽŶƐƚƌĂƟŶŐ�
ƚŚĞ�ƉƌŽŐƌĞƐƐŝŽŶ�ĨƌŽŵ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ƉƌŽŐƌĂŵŵŝŶŐ�ƚŚƌŽƵŐŚ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�ĂƐƐĞƚͲďƵŝůĚŝŶŐ�ŝŶƚĞƌǀĞŶƟŽŶƐ�ƚŚĂƚ�ĐĂŶ�ůĞĂĚ�ƚŽ�ĞĚƵĐĂƟŽŶĂů�ƐƵĐĐĞƐƐ�Ăƚ�ƚŚĞ�
ŝŶĚŝǀŝĚƵĂů�ƐƚƵĚĞŶƚ�ůĞǀĞů͘

,Žǁ�zŽƵƚŚ��ĞǀĞůŽƉŵĞŶƚ�WƌŽŐƌĂŵŵŝŶŐ� 
�ĂŶ�WƌŽŵŽƚĞ��ĚƵĐĂƟŽŶĂů�^ƵĐĐĞƐƐ 

A THEORY OF CHANGE FOCUSED ON INDIVIDUAL-LEVEL OUTCOMES

YOUTH DEVELOPMENT PROGRAMMING

�ŌĞƌͲƐĐŚŽŽů�WƌŽŐƌĂŵƐ
Summer Learning Programs and Camps

Service Learning Programs
�ŽůůĞŐĞ�WƌĞƉĂƌĂƟŽŶ�WƌŽŐƌĂŵƐ

�ĂƌĞĞƌ��ĞǀĞůŽƉŵĞŶƚͬ�sŽĐĂƟŽŶĂů�WƌŽŐƌĂŵƐ

PSYCHOLOGICAL 
DEVELOPMENT

�WŽƐŝƟǀĞ�^ĞůĨ��ŽŶĐĞƉƚ�

��ĐĂĚĞŵŝĐ�^ĞůĨ��ĸĐĂĐǇ 
�;ĨĞĞůŝŶŐ�ĂĐĂĚĞŵŝĐĂůůǇ�

ĐŽŵƉĞƚĞŶƚͿ

�^ŽĐŝĂů�^ĞůĨ��ĸĐĂĐǇ 
�;ĨĞĞůŝŶŐ�ƐŽĐŝĂůůǇ�
ĐŽŵƉĞƚĞŶƚͿ

SOCIAL AND 
COGNITIVE 

DEVELOPMENT

�WƌŽďůĞŵ�^ŽůǀŝŶŐ�^ŬŝůůƐ

��ŽŶŇŝĐƚ�ZĞƐŽůƵƟŽŶ�^ŬŝůůƐ

�WĞĞƌ�ZĞĨƵƐĂů�^ŬŝůůƐ

��ĞĐŝƐŝŽŶ�DĂŬŝŶŐ�^ŬŝůůƐ

�WŽƐŝƟǀĞ�WĞĞƌ�ZĞůĂƟŽŶƐ

�WŽƐŝƟǀĞ�ZĞůĂƟŽŶƐ� 
with Caring Adults

 Appropriate  
Social Behavior

 Civic Engagement

 Abstaining from  
ZŝƐŬǇ��ĞŚĂǀŝŽƌƐ

ACADEMIC  
AND CAREER 

DEVELOPMENT

 School Engagement 

�ZĞĂĚŝŶŐ�ĂŶĚ�DĂƚŚ�^ŬŝůůƐ

��ŽůůĞŐĞ�WƌĞƉĂƌĂƟŽŶ� 
^ŬŝůůƐ

��ĂƌĞĞƌ�KƌŝĞŶƚĂƟŽŶ�

�:ŽďͲƌĞůĂƚĞĚ�^ŬŝůůƐ

EDUCATIONAL SUCCESS

 Academic Success
�,ŝŐŚ�^ĐŚŽŽů�'ƌĂĚƵĂƟŽŶ�

 College Enrollment
��ŽůůĞŐĞ�'ƌĂĚƵĂƟŽŶ

&ŝŐƵƌĞ�ϯ͗�/ŶǀĞƐƚŵĞŶƚ�ŝŶ�K^d�>ĞĂĚĞƌƐ͛��ŽŵƉĞƚĞŶĐŝĞƐ�ƚŽ�<ĞĞƉ�zŽƵƚŚ�ŽŶ�dƌĂĐŬ

Improve the quality of  
youth development  
programming by building the 
ĐŽŵƉĞƚĞŶĐŝĞƐ�ŽĨ�K^d�ƐƚĂī͕� 
ǀŽůƵŶƚĞĞƌƐ͕�ĂŶĚ�ŵĞŶƚŽƌƐ͘

DŝĚĚůĞ�ƐĐŚŽŽů�ǇŽƵƚŚ� 
are strengthened in  
these domains.

DŝĚĚůĞ�ƐĐŚŽŽů�ǇŽƵƚŚ�ƚŚĂƚ� 
ƉĂƌƟĐŝƉĂƚĞĚ�ŝŶ�K^d�ĞŶƚĞƌ�ŚŝŐŚ�
school prepared to succeed.



8 � �<ĞĞƉŝŶŐ�<ŝĚƐ�ŽŶ�dƌĂĐŬ�ŝŶ�ƚŚĞ�DŝĚĚůĞ�^ĐŚŽŽů�zĞĂƌƐ

dŽ�ŚĂǀĞ�Ă�ƉŽƐŝƟǀĞ�ŝŵƉĂĐƚ͕�K^d�ŝŶƚĞƌǀĞŶƟŽŶƐ�
must be “developmentally appropriate,” 
that is, fit youths’ abilities, interests,  
and stage of development. During the 
middle school years, youth have emerging  
ĐĂƉĂďŝůŝƟĞƐ�ĂŶĚ�ĂƌĞ�ŶĂǀŝŐĂƟŶŐ�ŶŽƚ�ŽŶůǇ�
ĚƌĂŵĂƟĐ�ƉƐǇĐŚŽƐŽĐŝĂů͕�ďŝŽůŽŐŝĐĂů͕�ĂŶĚ� 
ĐŽŐŶŝƟǀĞ�ĐŚĂŶŐĞƐ�ǁŝƚŚŝŶ͕�ďƵƚ�ĂůƐŽ�ƐŚŝŌƐ� 
ŝŶ�ƐŽĐŝĂů�ĚǇŶĂŵŝĐƐ�ĂŶĚ�ĂĐĂĚĞŵŝĐ�ĞǆƉĞĐƚĂ-
ƟŽŶƐ͘1,19�dŚƵƐ͕�ĞīĞĐƟǀĞ�ĂĚƵůƚƐ�ŝŶ�ŵŝĚĚůĞ�
ƐĐŚŽŽů�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ĂƌĞ�
those who have all of the following.

>� ^ƉĞĐŝĮĐ�ŬŶŽǁůĞĚŐĞ�ĂďŽƵƚ�ĞĂĐŚ�ĚĞǀĞů-
opmental stage in early adolescence.

> Understanding of the nuances of serving 
ǇŽƵƚŚ�ĨƌŽŵ�ĚŝǀĞƌƐĞ�ďĂĐŬŐƌŽƵŶĚƐ͘

>� ^ŬŝůůƐ�ƚŽ�ŝŶƚĞŶƟŽŶĂůůǇ�ƐƚƌƵĐƚƵƌĞ�ĞǆƉĞƌŝ-
ences that enable youth who are in a 
ƐƉĞĐŝĮĐ�ĚĞǀĞůŽƉŵĞŶƚĂů�ƐƚĂŐĞ�ƚŽ�ŐƌŽǁ�ĂŶĚ�
learn in ways that move them forward 
ŝŶ�ƚŚĂƚ�ƐƚĂŐĞ�;ƐƵĐŚ�ĂƐ�ŬŶŽǁŝŶŐ�ŚŽǁ�ƚŽ�
ƐƵƉƉŽƌƚ�ǇŽƵƚŚ�ŝŶ�ĮŶĚŝŶŐ�ĂŶĚ�ĐƵůƟǀĂƟŶŐ�
ƚŚĞŝƌ�ƐƉĂƌŬƐ�Žƌ�ƉĂƐƐŝŽŶƐͿ͘

When these competencies are applied to 
ŵŝĚĚůĞ�ƐĐŚŽŽů�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ͕�
ǇŽƵƚŚ�ƉĂƌƟĐŝƉĂƟŽŶ�ǁŝůů�ďĞ�ƐƚƌŽŶŐ͘19,20  

KŶĞ�ƐƉĞĐŝĮĐ͕�ĞīĞĐƟǀĞ�ƐƚƌĂƚĞŐǇ�ĨŽƌ�ŵŝĚĚůĞ�
schoolers is engaging them in developing 
ƚŚĞŝƌ�K^d�ĞǆƉĞƌŝĞŶĐĞƐ�;ƌĂƚŚĞƌ�ƚŚĂŶ�ŚĂǀŝŶŐ�
them simply show up as passive recipients).21 
ZĞƐĞĂƌĐŚ�ĂŶĚ�ĞǆƉĞƌƚ�ŽƉŝŶŝŽŶ�ĂůƐŽ�ƉŽŝŶƚ� 
to other developmentally appropriate 
ƐƚƌĂƚĞŐŝĞƐ�ĨŽƌ�ŵŝĚĚůĞ�ƐĐŚŽŽů�K^d�ƉƌŽŐƌĂŵƐ�
and services.

>� WƌŽǀŝĚĞ�ŝŶƚĞŶƟŽŶĂů͕�ŵĞĂŶŝŶŐĨƵů�ůĞĂĚĞƌ-
ƐŚŝƉ�ĂŶĚ�ƐĞƌǀŝĐĞ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ďŽƚŚ�
ǁŝƚŚŝŶ�ƚŚĞ�K^d�ĞŶǀŝƌŽŶŵĞŶƚ�ĂŶĚ�ŽƵƚ� 
in the community.

>� &ĂĐŝůŝƚĂƚĞ�;ƌĂƚŚĞƌ�ƚŚĂŶ�ĚŝƌĞĐƚͿ�ĂĐƟǀŝƟĞƐ�
ƚŚĂƚ�ƉƌŽŐƌĞƐƐŝǀĞůǇ�ďƵŝůĚ�ƐŬŝůůƐ�ĨŽƌ�ƐƵĐĐĞƐƐ͕�
including leadership.

>� &ŽƐƚĞƌ�ƐĞůĨͲƌĞŇĞĐƟŽŶ͘�

> Complement or support academic 
ůĞĂƌŶŝŶŐ�ǁŝƚŚ�ŶŽŶĂĐĂĚĞŵŝĐ�ŽīĞƌŝŶŐƐ͘�

>� �ŶĐŽƵƌĂŐĞ�ƉŽƐŝƟǀĞ�ĐŽŵŵƵŶŝĐĂƟŽŶƐ�ĂŶĚ�
ƌĞůĂƟŽŶƐŚŝƉƐ�ďĞƚǁĞĞŶ�ǇŽƵƚŚ�ĂŶĚ�ĨĂŵŝůŝĞƐ͘

>� �ƵůƟǀĂƚĞ�ĞĂĐŚ�ǇŽƵƚŚ Ɛ͛�ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ͘

>� �ŶĂďůĞ�ǇŽƵƚŚ�ƚŽ�ĞǆƉůŽƌĞ�ĨƵƚƵƌĞ�ĐĂƌĞĞƌƐ�
and understand the pathways to reach 
future goals.

> Adapt program and service models for 
ƉĂƌƟĐŝƉĂŶƚƐ͛�ĐƵůƚƵƌĞ�ĂŶĚ�ĨŽƌ�ƚŚĞ�ůŽĐĂů�
ĐŽŶƚĞǆƚ͘14, 18, 19, 20

dŚĞ��ĂƐĞ�ĨŽƌ��īĞĐƟǀĞ�
Youth-Serving Adults 
Every day, thousands of adults serve 
America’s youth outside of school hours. 
Whether professionals or volunteers, these 
ĂĚƵůƚƐ�ĂƌĞ�ĐŽŵŵŝƩĞĚ�ƚŽ�ŚĞůƉŝŶŐ�ǇŽƵƚŚ�ďƵŝůĚ�
ďƌŝŐŚƚ�ĨƵƚƵƌĞƐ�ĂŶĚ�ĂƌĞ�ĂŶ�ĞǆƚƌĂŽƌĚŝŶĂƌǇ�
ĂƐƐĞƚ�ŝŶ�ƚŚĞ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ĮĞůĚ�ƚŚĂƚ�
has not been fully tapped.

�Ɛ�ƚŚŝƐ�ƐĞĐƟŽŶ�ĞǆƉůĂŝŶƐ͕�K^d�ƉƌŽŐƌĂŵ�ĂŶĚ�
ƐĞƌǀŝĐĞ�ƋƵĂůŝƚǇͶĂŶĚ�ƚŚƵƐ�ƚŚĞ�ĐĂƉĂĐŝƚǇ� 
ƚŽ�ĂĐƚƵĂůůǇ�ŵĂŬĞ�Ă�ĚŝīĞƌĞŶĐĞ�ŝŶ�ƚŚĞ�ůŝǀĞƐ�
of youth—is largely dependent on the 
ĐŽŵƉĞƚĞŶĐŝĞƐ�ŽĨ�ƚŚŝƐ�ǁŽƌŬĨŽƌĐĞ͘�&ƵƌƚŚĞƌ͕ �
research and performance assessments 
ŝŶĚŝĐĂƚĞ�ƚŚĂƚ͗�

>� �ǆŝƐƟŶŐ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ� 
do not consistently meet youth  
ĚĞǀĞůŽƉŵĞŶƚ�ƐƚĂŶĚĂƌĚƐ�ŽĨ�ĞǆĐĞůůĞŶĐĞ͖�
thus, there is a need to strengthen  
adult competencies. 

> Improvements in youth-serving adults’ 
ĐŽŵƉĞƚĞŶĐŝĞƐ�ǇŝĞůĚ�ŐĂŝŶƐ�ŝŶ�K^d�ƉƌŽŐƌĂŵ�
and service outcomes.

�ǀĞƌǇ�ĚĂǇ͕�ƚŚŽƵƐĂŶĚƐ�ŽĨ�ĂĚƵůƚƐ�ƐĞƌǀĞ��ŵĞƌŝĐĂ͛Ɛ�ǇŽƵƚŚ��
ŽƵƚƐŝĚĞ�ŽĨ�ƐĐŚŽŽů�ŚŽƵƌƐ͘�tŚĞƚŚĞƌ�ƉƌŽĨĞƐƐŝŽŶĂůƐ�Žƌ� �
ǀŽůƵŶƚĞĞƌƐ͕�ƚŚĞƐĞ�ĂĚƵůƚƐ�ĂƌĞ�ĐŽŵŵŝƩĞĚ�ƚŽ�ŚĞůƉŝŶŐ�ǇŽƵƚŚ�
ďƵŝůĚ�ďƌŝŐŚƚ�ĨƵƚƵƌĞƐ�ĂŶĚ�ĂƌĞ�ĂŶ�ĞǆƚƌĂŽƌĚŝŶĂƌǇ�ĂƐƐĞƚ�ŝŶ�ƚŚĞ�
ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ĮĞůĚ�ƚŚĂƚ�ŚĂƐ�ŶŽƚ�ďĞĞŶ�ĨƵůůǇ�ƚĂƉƉĞĚ͘
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,ŝŐŚͲƋƵĂůŝƚǇ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�
ĐŽŶƐŝƐƚĞŶƚůǇ�ƉƌŽĚƵĐĞ�ďĞƩĞƌ�ŽƵƚĐŽŵĞƐ�
ƚŚĂŶ�ĚŽ�ůŽǁĞƌ�ƋƵĂůŝƚǇ�ĞīŽƌƚƐ͘11,27  In the 
ƋƵĂůŝƚǇ�ĞƋƵĂƟŽŶ͕�ƉĂŝĚ�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ĂŶĚ�
adult volunteers are a pivotal element 
ďĞĐĂƵƐĞ�ƚŚĞǇ�ƉƌŽĚƵĐĞ�ƚŚĞ�K^d�ƉƌŽŐƌĂŵ� 
or service.28,29  ^ƉĞĐŝĮĐĂůůǇ͗

>� ���ŚŝůĚ�dƌĞŶĚƐ�ƌĞǀŝĞǁ�ĨŽƵŶĚ�ƚŚĂƚ�͞΀ƚ΁ŚĞ�
ƋƵĂůŝƚǇ�ŽĨ�Ă�ǇŽƵƚŚͲƐĞƌǀŝŶŐ�ƉƌŽŐƌĂŵ�
depends heavily on the ability and  
professional training of the program 
ƐƚĂī͘͟ 30 In a separate analysis, its analysts 
similarly concluded that the success  
of mentoring programs “depends on  
ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ�ƚŚĞ�ŵĞŶƚŽƌͲŵĞŶƚĞĞ�
ƌĞůĂƟŽŶƐŚŝƉ͘͟ �

>� dŚĞ�EĂƟŽŶĂů�/ŶƐƟƚƵƚĞ�ŽŶ�KƵƚͲŽĨͲ^ĐŚŽŽů�
dŝŵĞ�ƌĞƉŽƌƚƐ�ƚŚĂƚ�͞΀ƚ΁ŚĞ�ĐŚĂƌĂĐƚĞƌŝƐƟĐƐ�
ĂŶĚ�ĐĂƉĂďŝůŝƟĞƐ�ŽĨ�ƚŚĞ�ǇŽƵƚŚ�ǁŽƌŬĞƌ�ĂƌĞ�
paramount to program success, and 
programs for youth are most successful 
ǁŚĞŶ�ǇŽƵƚŚ�ǁŽƌŬĞƌƐ�ĂƌĞ�ĐƌĞĂƟǀĞ͕�ǁĞůů�
ƚƌĂŝŶĞĚ͕�ƐŬŝůůĞĚ�Ăƚ�ďƵŝůĚŝŶŐ�ƌĞůĂƟŽŶƐŚŝƉƐ͕�
ĂŶĚ�ĐĂŶ�ŵĂŬĞ�ůŽŶŐͲƚĞƌŵ�ĐŽŵŵŝƚŵĞŶƚƐ�
to programs.”21 

>� �Ŷ�ĞǆƚĞŶƐŝǀĞ�Z�E��ůŝƚĞƌĂƚƵƌĞ�ƌĞǀŝĞǁ� 
ĨŽƌ�ƚŚĞ�tĂůůĂĐĞ�&ŽƵŶĚĂƟŽŶ�ĐŽŶĐůƵĚĞĚ�
that summer learning “providers that 
succeeded in developing a well-structured 
ƉƌŽŐƌĂŵ�ƚŚĂƚ�ĂƩƌĂĐƚĞĚ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĞŶƌŽůů�
ĂŶĚ�ĂƩĞŶĚ�ŚĂĚ�ŚŝŐŚͲƋƵĂůŝƚǇ�ĚĞĚŝĐĂƚĞĚ�
ƐƚĂī�ǁŝƚŚ�ƟŵĞ�ĚĞǀŽƚĞĚ�ƚŽ�ƉůĂŶŶŝŶŐ�ĂŶĚ�
ƉƌŽŐƌĂŵŵŝŶŐ͟�΀ĞŵƉŚĂƐŝƐ�ĂĚĚĞĚ΁͘10 

tŚĞŶ�K^d�ĂĚƵůƚƐ�ĂƌĞ�ĞĨĨĞĐƚŝǀĞ͕�ŵŝĚĚůĞ�
ƐĐŚŽŽů�ǇŽƵƚŚ�ĂƌĞ�ŵŽƌĞ�ůŝŬĞůǇ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�
at levels that generate positive effects. 
Specifically, these youth are drawn to 
meaningful, fun, and engaging offerings  
in safe, supportive environments. Also, 
positive relationships with caring adults 
ĂŶĚ�ƉĞĞƌƐ�ǁŝůů�ŬĞĞƉ�ƚŚĞŵ�ĐŽŵŝŶŐ�ďĂĐŬ� 
for more.15,18,21,32  

THE NEED FOR MORE EFFECTIVE 
YOUTH-SERVING ADULTS

^ƚƵĚŝĞƐ�ŝŶĚŝĐĂƚĞ�ƚŚĂƚ�K^d�ŽīĞƌŝŶŐƐ� 
ĨŽƌ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵƚŚ�ǀĂƌǇ�ŝŶ�ƋƵĂůŝƚǇ͘� 
&Žƌ�ĞǆĂŵƉůĞ͗

>� dŚĞ�^ĞĂƌĐŚ�/ŶƐƟƚƵƚĞ͕�ďĂƐĞĚ�ŽŶ�ŝƚƐ�ƐƵƌǀĞǇ�
ƌĞƐĞĂƌĐŚ�ŽĨ�ϭϱͲǇĞĂƌͲŽůĚƐ͕�ĞƐƟŵĂƚĞƐ�ƚŚĂƚ�
“only about 23% of America’s 15-year-
ŽůĚƐ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ŚŝŐŚͲƋƵĂůŝƚǇ�ƉƌŽŐƌĂŵƐ�
ĂŶĚ�ĂĐƟǀŝƟĞƐ�ŝŶ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƟĞƐ͘͟ 33

>� ��EĂƟŽŶĂů�^ƵŵŵĞƌ�>ĞĂƌŶŝŶŐ��ƐƐŽĐŝĂƟŽŶ�
review of the literature found that  
͞ǀĞƌǇ�ĨĞǁ�ĐŽŵŵƵŶŝƟĞƐ�ĐƵƌƌĞŶƚůǇ�ŚĂǀĞ�
΀ƐƵŵŵĞƌ�ƉƌŽŐƌĂŵƐ΁�ƚŚĂƚ�ĂƌĞ�ĐŽŶƐŝƐƚĞŶƚ�
with the research-based principles and 
ĐŚĂƌĂĐƚĞƌŝƐƟĐƐ�ŽĨ�ĞīĞĐƟǀĞ�ŽƵƚͲŽĨͲƐĐŚŽŽů�
ƟŵĞ�ƉƌŽŐƌĂŵƐ͘͟ 14 

>� ��ůŝƚĞƌĂƚƵƌĞ�ƌĞǀŝĞǁ�ĨŽƌ�ZŚŽĚĞ�/ƐůĂŶĚ Ɛ͛�
<ŝĚƐ��ŽƵŶƚ�ĐŽŶĐůƵĚĞĚ͕�͞΀d΁ŚĞƌĞ�ĂƌĞ�
ŽŌĞŶ�ƐŝŐŶŝĮĐĂŶƚ�ŐĂƉƐ�ďĞƚǁĞĞŶ�ƉƌŽŐƌĂŵ�
ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ĂĐƚƵĂů�ƉƌĂĐƟĐĞ͘͟ �KŶĞ� 
ĐŽŶƚƌŝďƵƟŶŐ�ĨĂĐƚŽƌ�ƚŽ�ƋƵĂůŝƚǇ�ĐŚĂůůĞŶŐĞƐ� 
ŝƐ�ƚŚĂƚ�ŵĂŶǇ�K^d�ƉƌŽŐƌĂŵƐ�ƐƚƌƵŐŐůĞ�
ǁŝƚŚ�ŵĂŝŶƚĂŝŶŝŶŐ�Ă�ƋƵĂůŝĨŝĞĚ͕�ƐƚĂďůĞ� 
ƐƚĂī�ƚĞĂŵ͘��Ɛ�ĚĞƐĐƌŝďĞĚ�ŝŶ�ƚŚĞ�ƌĞƉŽƌƚ͕�
“The absence of a comprehensive  
professional development system  
and associated career ladders present  
challenges in accessing relevant training 
ŽƉƉŽƌƚƵŶŝƟĞƐ�ĂŶĚ�ŵŽƟǀĂƟŶŐ�ƐƚĂī�ƚŽ�
ĂƩĞŶĚ�ƚŚĞŵ͘͟ 28

> The United Way, based on its research 
ƌĞǀŝĞǁ�ƚŽ�ŝŶĨŽƌŵ�ŝƚƐ�DŝĚĚůĞ�'ƌĂĚĞƐ�
^ƵĐĐĞƐƐ�ŝŶŝƟĂƟǀĞ͕�ĐĂůůƐ�ĨŽƌ�ŝŶĐƌĞĂƐĞƐ�ŝŶ�
ƚŚĞ�ƐƵƉƉůǇ�ĂŶĚ�ƋƵĂůŝƚǇ�ŽĨ�K^d�ƉƌŽŐƌĂŵƐ�
and services for this age group.2 

tŚĞŶ�ǇŽƵƚŚͲƐĞƌǀŝŶŐ�ĂĚƵůƚƐ�ĂƌĞ�ĞīĞĐƟǀĞ͕�ŵŝĚĚůĞ�
ƐĐŚŽŽů�ǇŽƵƚŚ�ĂƌĞ�ŵŽƌĞ�ůŝŬĞůǇ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�K^d�
ƉƌŽŐƌĂŵƐ�Ăƚ�ůĞǀĞůƐ�ƚŚĂƚ�ŐĞŶĞƌĂƚĞ�ƉŽƐŝƟǀĞ�ĞīĞĐƚƐ͘�



10 � �<ĞĞƉŝŶŐ�<ŝĚƐ�ŽŶ�dƌĂĐŬ�ŝŶ�ƚŚĞ�DŝĚĚůĞ�^ĐŚŽŽů�zĞĂƌƐ

��ŵŽƌĞ�ŝŶͲĚĞƉƚŚ�ĂŶĂůǇƐŝƐ�ŽĨ�ƋƵĂůŝƚǇ�ŝŶ�
ĂůŵŽƐƚ�ϲϬϬ�ĂŌĞƌͲƐĐŚŽŽů�ƉƌŽŐƌĂŵƐ�ďǇ�ƚŚĞ�
tĞŝŬĂƌƚ��ĞŶƚĞƌ�ĨŽƌ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ�ĂŶĚ�
hŶŝǀĞƌƐŝƚǇ�ŽĨ�DŝĐŚŝŐĂŶ�ƌĞǀĞĂůĞĚ�ƚŚĂƚ�K^d�
ƉƌŽĨĞƐƐŝŽŶĂůƐ�ǀĂƌŝĂďůǇ�ĂƉƉůŝĞĚ�ƉƌĂĐƟĐĞƐ�
ĂƐƐŽĐŝĂƚĞĚ�ǁŝƚŚ�ǇŽƵƚŚ�ƉĂƌƟĐŝƉĂƟŽŶ�ĂŶĚ�
ƉŽƐŝƟǀĞ�ŽƵƚĐŽŵĞƐ͘�KǀĞƌĂůů͕�K^d�ƉƌŽĨĞƐƐŝŽŶ-
als did well in creating both welcoming 
and inclusive environments as well as 
ĂĐƟǀĞ�ůĞĂƌŶŝŶŐ�ĞǆƉĞƌŝĞŶĐĞƐ�ĨŽƌ�ǇŽƵƚŚ͘�/Ŷ�
ĐŽŶƚƌĂƐƚ͕�ŽƚŚĞƌ�K^d�ƉƌĂĐƟĐĞƐ�ĂƐƐŽĐŝĂƚĞĚ�
ǁŝƚŚ�ƋƵĂůŝƚǇͶĞƐƉĞĐŝĂůůǇ�ĞŶĂďůŝŶŐ�ǇŽƵƚŚ� 
ƚŽ�ŵĂŬĞ�ĐŚŽŝĐĞƐ͕�ƉůĂŶ�ĂĐƟǀŝƟĞƐ͕�ĂŶĚ�ƌĞŇĞĐƚ�
ŽŶ�ƚŚĞŝƌ�ĞǆƉĞƌŝĞŶĐĞƐͶǁĞƌĞ�ƵŶĚĞƌƵƐĞĚ͘29 
^ƵĐŚ�ƉƌĂĐƟĐĞƐ�ĂƌĞ�ĞƐƉĞĐŝĂůůǇ�ŝŵƉŽƌƚĂŶƚ� 
for middle school youth who are ready  
for more autonomy and for challenges 
ƚŚĂƚ�ďƵŝůĚ�ĂĚǀĂŶĐĞĚ�ĐŽŐŶŝƟǀĞ�ƐŬŝůůƐ�;Ğ͘Ő͕͘�
ĚĞĐŝƐŝŽŶͲŵĂŬŝŶŐ�ĂŶĚ�ƐĞůĨͲƌĞŇĞĐƟŽŶͿ͘1,20

zŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ĞǆƉĞƌƚƐ�ƌĞƉŽƌƚ�ƚŚĂƚ�
adults may feel unprepared to serve 
ŵŝĚĚůĞ�ƐĐŚŽŽůĞƌƐ�ĨŽƌ�ŵƵůƟƉůĞ�ƌĞĂƐŽŶƐ͘�
&ŝƌƐƚ͕�ŵĂŶǇ�ĨƌŽŶƚůŝŶĞ�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ�
start out without formal training in youth 
ĚĞǀĞůŽƉŵĞŶƚ�ďĞĐĂƵƐĞ�ŽĨ�ƚŚĞ�ůĂĐŬ�ŽĨ�ĐƌĞĚĞŶ-
ƟĂůŝŶŐ�ƌĞƋƵŝƌĞŵĞŶƚƐ�;ǁŚŝĐŚ�ƌĞůĂƚĞƐ�ƚŽ� 
the absence of a broadbased consensus 
ŽŶ�ĞƐƐĞŶƟĂů�ĐŽŵƉĞƚĞŶĐŝĞƐͿ͘30 Second, 

ĂůƚŚŽƵŐŚ�ĨƌŽŶƚůŝŶĞ�ƐƚĂī�ƌĞŐƵůĂƌůǇ�ƉĂƌƟĐŝƉĂƚĞ�
ŝŶ�ƉƌŽĨĞƐƐŝŽŶĂů�ĚĞǀĞůŽƉŵĞŶƚ�ĂĐƟǀŝƟĞƐ͕� 
ƚŚĞ�ŽīĞƌŝŶŐƐ�ŵĂǇ�ďĞ�ƉŝĞĐĞŵĞĂů͕�ĨŽĐƵƐĞĚ�
ŽŶ�ƐƚĂƚĞ�ŚĞĂůƚŚ�ĂŶĚ�ƐĂĨĞƚǇ�ƌĞŐƵůĂƟŽŶƐ͕�
ĂŶĚ�ůĞĂǀĞ�ŐĂƉƐ�ŝŶ�ƐƚĂī�ŬŶŽǁůĞĚŐĞ�ĂŶĚ�
ƐŬŝůůƐ͘28,34 Training that comprehensively 
ďƵŝůĚƐ�ĐŽŵƉĞƚĞŶĐŝĞƐ�ŝƐ�ŽŌĞŶ�ƵŶĂǀĂŝůĂďůĞ͘�
Third, adults may be uncomfortable allowing 
ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇŽƵƚŚ�ƚŽ�ƐĞƚ�ƉƌŝŽƌŝƟĞƐ�ĂŶĚ�
ůĞĂĚ�ĂĐƟǀŝƟĞƐ�ǁŝƚŚŽƵƚ�ŬŶŽǁŝŶŐ�ŚŽǁ�ƚŽ�
provide structure and clear limits. Finally, 
ĂĚƵůƚƐ�ŵĂǇ�ŚĂǀĞ�ƵŶƌĞĂůŝƐƟĐ�ĞǆƉĞĐƚĂƟŽŶƐ�
Žƌ�ŶĞŐĂƟǀĞ�ďŝĂƐĞƐ�ĚƵĞ�ƚŽ�ĐƵůƚƵƌĂů�ƐƚĞƌĞŽ-
types of tweens and teens. 

Nonetheless, there are adults and older 
adolescents who genuinely want to serve 
ŵŝĚĚůĞ�ƐĐŚŽŽůĞƌƐ͘�K^d�ƉƌŽǀŝĚĞƌƐ�ƐĂǇ�ƚŚĞ�
best adults are “youth magnets” who 
organically connect with middle schoolers. 
tŝƚŚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�K^d�ƉƌŽǀŝĚĞƌƐ͕�ƚŚĞƐĞ�
ǇŽƵƚŚ�ŵĂŐŶĞƚƐ�ĐĂŶ�ƚŚĞŶ�ĚĞǀĞůŽƉ�ƚŚĞ�ƐƉĞĐŝĮĐ�
competencies they need to enable this 
age group to learn and grow.

IMPROVING ADULT 
COMPETENCIES AND IMPACT 
ON QUALITY AND YOUTH

�ǀĂůƵĂƟŽŶƐ�ŚĂǀĞ�ƐŚŽǁŶ�ƚŚĂƚ�ŝŶǀĞƐƚŵĞŶƚƐ�
in youth-serving adults’ competencies can 
ŝŶĐƌĞĂƐĞ�K^d�ƉƌŽŐƌĂŵ�ƋƵĂůŝƚǇ͕ �ǇŽƵƚŚ�ƉĂƌƟĐŝ-
ƉĂƟŽŶ͕�ĂŶĚ�ŽƵƚĐŽŵĞƐ͘30,35,36 Indeed, over 
ƚŚĞ�ƉĂƐƚ�ĚĞĐĂĚĞ͕�ǀĂƌŝŽƵƐ�K^d�ŝŶŝƟĂƟǀĞƐ�ŚĂǀĞ͗�

> Produced various sets of competencies 
for frontline youth professionals. 

>� �ƌĞĂƚĞĚ�Žƌ�ĂĚŽƉƚĞĚ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�
ƐǇƐƚĞŵƐ�ƚŚĂƚ�ŚĂǀĞ�ĂŶ�ĞǆƉůŝĐŝƚ�ƚĂůĞŶƚ�
component. 

>� &ŽƵŶĚ�ǁĂǇƐ�ƚŽ�ďĞƩĞƌ�ĞŶŐĂŐĞ�ƉƌŽĨĞƐ-
sionals, volunteers, and mentors in  
ƉƌŽĚƵĐŝŶŐ�ŵŽƌĞ�ĞīĞĐƟǀĞ�K^d�ƉƌŽŐƌĂŵƐ�
and services. 

> Strived to diversify their professional 
and volunteer pools, especially in  
terms of race, ethnicity, or geography 
(see ^ƚƌĞŶŐƚŚ�ĨƌŽŵ�tŝƚŚŝŶ�ƚĞǆƚďŽǆͿ͘

zŽƵƚŚ��ĚǀŽĐĂƚĞ�WƌŽŐƌĂŵƐ͕�/ŶĐ͘�;z�WͿ�ǁŽƌŬƐ�ƚŽ�ŬĞĞƉ�ƚŚĞ�ŚŝŐŚĞƐƚ�ƌŝƐŬ�ǇŽƵƚŚ�ƐĂĨĞ� 
ĂŶĚ�ŝŶ�ƚŚĞŝƌ�ŽǁŶ�ĐŽŵŵƵŶŝƟĞƐ�ŝŶƐƚĞĂĚ�ŽĨ�ŝŶƐƟƚƵƟŽŶƐ͘�dŚĞ�z�W�ŵŽĚĞů�ĐĂƉŝƚĂůŝǌĞƐ� 
ŽŶ�ƚŚĞ�ƐƚƌĞŶŐƚŚƐ�ĂŶĚ�ĂƐƐĞƚƐ�ŽĨ�ƚŚĞ�ǇŽƵƚŚ͕�ĨĂŵŝůŝĞƐ͕�ĂŶĚ�ƐƚĂī�ƚŽ�ďƌŝŶŐ�ĂďŽƵƚ�ůĂƐƟŶŐ�
ĐŚĂŶŐĞ�ĂŶĚ�ŝŵƉƌŽǀĞ�ŽǀĞƌĂůů�ŽƵƚĐŽŵĞƐ�ĨŽƌ�ƚŚĞ�ŚŝŐŚĞƐƚ�ƌŝƐŬ�ǇŽƵƚŚ�ĂŶĚ�ƚŚĞŝƌ�ĨĂŵŝůŝĞƐ͘�
^ƉĞĐŝĮĐĂůůǇ͕�z�W�ƐƚƌĂƚĞŐŝĐĂůůǇ�ƌĞĐƌƵŝƚƐ�ĂŶĚ�ŚŝƌĞƐ�ƉĞŽƉůĞͶĐĂůůĞĚ�ĂĚǀŽĐĂƚĞƐͶǁŚŽ� 
ůŝǀĞ�ŝŶ�ƚŚĞ�ƐĂŵĞ�ĐŽŵŵƵŶŝƟĞƐ�ĂƐ�ƚŚĞ�ŬŝĚƐ�ĂŶĚ�ĨĂŵŝůŝĞƐ�ƚŚĞǇ�ǁŽƌŬ�ǁŝƚŚ͘��ĚǀŽĐĂƚĞƐ�
ĂƌĞ�ŶĂƚƵƌĂů�ĞǆƉĞƌƚƐ�ŝŶ�ƚŚĞ�ŶĞŝŐŚďŽƌŚŽŽĚ͛Ɛ�ĂƐƐĞƚƐ�ĂŶĚ�ĐŚĂůůĞŶŐĞƐ͘�dŚĞǇ�ĐŽŵĞ�ĨƌŽŵ�
ĚŝǀĞƌƐĞ�ďĂĐŬŐƌŽƵŶĚƐ͕�ĨƌŽŵ�'���ƚŽ�WŚ�͖�ƚŚĞ�ŽŶůǇ�ƌĞƋƵŝƌĞŵĞŶƚ�ŝƐ�ƚŚĂƚ�ƚŚĞǇ�ŚĂǀĞ�ĐĂƌĞ�
ĂŶĚ�ĐŽŶĐĞƌŶ�ĨŽƌ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƟĞƐ͘�dŚŝƐ�ĂƉƉƌŽĂĐŚ�ƉŽƐŝƟŽŶƐ�ĂĚǀŽĐĂƚĞƐ�ƚŽ�ďĞ�ĐƌĞĚŝďůĞ�
ŵĞƐƐĞŶŐĞƌƐ�ƚŽ�ǇŽƵƚŚ�ĂŶĚ�ĨĂŵŝůŝĞƐ�ǁŚŽ�ĂƌĞ�ƚƌĂĚŝƟŽŶĂůůǇ�ŵĂƌŐŝŶĂůŝǌĞĚ�ďǇ�ƐǇƐƚĞŵƐ�
ĂŶĚ�ƌĞũĞĐƚĞĚ�ĨŽƌ�ƐĞƌǀŝĐĞƐ�ďǇ�ŵŽƌĞ�ƚƌĂĚŝƟŽŶĂů�ƉƌŽǀŝĚĞƌƐ͘��

YAP matches youth with advocates based on shared interests and strengths to further 
help engage youth and build the trust needed for true growth and change. Some 
ĞǆĂŵƉůĞƐ�ŽĨ�ŚŽǁ�z�W�ĂĚǀŽĐĂƚĞƐ�ŚĞůƉ�ƚŽ�ĞŶŐĂŐĞ�ǇŽƵƚŚ�ŝŶĐůƵĚĞ�ƉůĂŶŶŝŶŐ�ĨŽƌ�ĨƵƚƵƌĞ�
ƐƵĐĐĞƐƐ�ŝŶ�ƐĐŚŽŽů͕�ĂĚĚƌĞƐƐŝŶŐ�ŵĞŶƚĂů�ŚĞĂůƚŚ�ŝƐƐƵĞƐ͕�ƐƵƉƉŽƌƟŶŐ�ǇŽƵƚŚ�ŝŶƚĞƌĞƐƚƐ�ďǇ�
ŚĞůƉŝŶŐ�ƉůĂŶ�ĂĐƟǀŝƟĞƐ�ƚŚĂƚ�ƌĞŇĞĐƚ�ƚŚŽƐĞ�ŝŶƚĞƌĞƐƚƐ͕�ĂŶĚ�ŝŶĚŝǀŝĚƵĂůŝǌŝŶŐ�ƚŚĞƐĞ�ĞīŽƌƚƐ�
ĨŽƌ�ĞĂĐŚ�ǇŽƵƚŚ�z�W�ǁŽƌŬƐ�ǁŝƚŚ͘

^ƚƌĞŶŐƚŚ�ĨƌŽŵ�tŝƚŚŝŶ
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�ǆƚĞŶƐŝǀĞ�ƌĞƐŽƵƌĐĞƐ�ĂƌĞ�ĂǀĂŝůĂďůĞ�ƚŽ�
develop the competencies of youth  
development professionals. Youth-serving 
ŶĞƚǁŽƌŬƐ͕�ŶĂƟŽŶĂů�ŝŶƚĞƌŵĞĚŝĂƌǇ�ŽƌŐĂŶŝǌĂ-
ƟŽŶƐ͕�ƌĞƐŽƵƌĐĞ�ĐĞŶƚĞƌƐ͕�ĂŶĚ�ǀĞŶĚŽƌƐ�ŽīĞƌ�
ƚƌĂŝŶŝŶŐ�ŽƉƉŽƌƚƵŶŝƟĞƐ͘��ůƐŽ͕�K^d�ƉƌŽǀŝĚĞƌƐ�
can readily obtain proven program and 
ƐĞƌǀŝĐĞ�ĨƌĂŵĞǁŽƌŬƐ͕�ďĞƐƚ�ƉƌĂĐƟĐĞƐ͕�ƋƵĂůŝƚǇ�
standards, and performance measure-
ment systems from these sources.37 At the 
ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ƐƚĂƚĞ�ůĞǀĞů͕�ĐŽĂůŝƟŽŶƐ�ŚĂǀĞ�
ĞƐƚĂďůŝƐŚĞĚ�ƐǇƐƚĞŵƐ�ĨŽƌ�ĐƌĞĚĞŶƟĂůŝŶŐ�Žƌ�
ĐĞƌƟĨǇŝŶŐ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ƉƌŽĨĞƐƐŝŽŶĂůƐ͘�

As previously noted, a systemic approach 
to professional development is not widely 
available across the nation, although 
ƐŽŵĞ�ůĂƌŐĞ�K^d�ƉƌŽǀŝĚĞƌ�ŶĞƚǁŽƌŬƐ�ŚĂǀĞ�
ƐŝŐŶŝĮĐĂŶƚ�ƚĂůĞŶƚ�ĚĞǀĞůŽƉŵĞŶƚ�ƌĞƐŽƵƌĐĞƐ͘�
To address talent development for the 
ĨŝĞůĚ�ǁŽƵůĚ�ƚĂŬĞ�Ă�ŵƵůƚŝͲǇĞĂƌ�ĞĨĨŽƌƚ�ƚŽ�
develop, test, and deliver training. The 
potential cost could be moderated if 
ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�ŶĞƚǁŽƌŬƐ�ĂĚŽƉƚĞĚ� 
a common set of competencies for  
ŵŝĚĚůĞ�ƐĐŚŽŽů�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ĂŶĚ� 
collaboratively developed training for 
ƚŚŽƐĞ�ĐŽŵƉĞƚĞŶĐŝĞƐ͘��ǆƚĞŶƐŝǀĞ�ƵƐĞ�ŽĨ�
technology, such as on-demand online 
training, could further ease costs.

Even so, realizing sustainable improvements 
ŝŶ�K^d�ƉƌŽŐƌĂŵ�ƋƵĂůŝƚǇ�ǁŝůů�ƚĂŬĞ�ŵŽƌĞ�
ƚŚĂŶ�ƚƌĂŝŶŝŶŐ�ƉƌŽĨĞƐƐŝŽŶĂůƐ͘�K^d�ƉƌŽǀŝĚĞƌƐ�
must have the capacity to support front-
ůŝŶĞ�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ŝŶ�ĂƉƉůǇŝŶŐ�ŶĞǁ�ƐŬŝůůƐ�
ĂŶĚ�ŬŶŽǁůĞĚŐĞ͘��Ɛ�ŶŽƚĞĚ�ďǇ�ƚŚĞ�tĞŝŬĂƌƚ�
�ĞŶƚĞƌ�ĨŽƌ�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ͕ �Ă�ĐŽŵŵŽŶ�
ĐŚĂůůĞŶŐĞ�ŝƐ�ƚŚĂƚ�͞ƐƚĂī�ŵĞŵďĞƌƐ�ŐĞƚ�ĞǆĐŝƚĞĚ�
about innovative practices considered 
during training but have trouble imple-
ŵĞŶƟŶŐ�ƚŚĞŵ�ŝŶ�ƚŚĞŝƌ�ƐĞƫŶŐ͘͟ 38��īĞĐƟǀĞ�
ŵĂŶĂŐĞƌŝĂů�ƐƵƉƉŽƌƚ�ŝƐ�ŬĞǇ�ƚŽ�ŵŽǀŝŶŐ�ďĞƐƚ�
practices into use.34,38,39  ;&Žƌ�ĞǆĂŵƉůĞ͕� 
ƉƌŽŐƌĂŵ�ĚŝƌĞĐƚŽƌƐ�ĐĂŶ�ƌĞƋƵŝƌĞ�ůĞƐƐŽŶ� 
ƉůĂŶƐ�ĂŶĚ�ƉƌŽǀŝĚĞ�ĐŽŶƐƚƌƵĐƟǀĞ�ĨĞĞĚďĂĐŬ͖�
ƐƵƉĞƌǀŝƐŽƌƐ�ĐĂŶ�ŵŽĚĞů�ƉŽƐŝƟǀĞ�ŝŶƚĞƌĂĐƟŽŶƐ�
ǁŝƚŚ�ƉĂƌĞŶƚƐ�ĂŶĚ�ƐĐŚŽŽů�ƐƚĂī͘Ϳ�,ŽǁĞǀĞƌ͕ �
ĨĞǁ�ĞǆŝƐƚŝŶŐ�ĐŽŵƉĞƚĞŶĐǇ�ĨƌĂŵĞǁŽƌŬƐ� 
ĂĚĞƋƵĂƚĞůǇ�ĂĚĚƌĞƐƐ�ƚŚĞ�ƌŽůĞ�ŽĨ�K^d�ƉƌŽŐƌĂŵ�
supervisors and administrators.30,40 

KƌŐĂŶŝǌĂƟŽŶĂů�ďĂƌƌŝĞƌƐ�ŵĂǇ�ĚŝƐĐŽƵƌĂŐĞ�
ƚŚĞ�ĂƉƉůŝĐĂƟŽŶ�ŽĨ�ŶĞǁ�ǇŽƵƚŚ�ĚĞǀĞůŽƉŵĞŶƚ�
ĐŽŵƉĞƚĞŶĐŝĞƐ͘��ǀĂůƵĂƟŽŶƐ�ŝŶĚŝĐĂƚĞ�ƚŚĂƚ�
ƚĂůĞŶƚ�ĚĞǀĞůŽƉŵĞŶƚ�ĞīŽƌƚƐ�ƉƌŽĚƵĐĞ�ďĞƩĞƌ�
results when these investments are part 
ŽĨ�ĂŶ�ŽǀĞƌĂůů�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƐǇƐƚĞŵ�
than when there is no such system.35,41 
YƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƐǇƐƚĞŵƐ�ƐƵƉƉŽƌƚ� 
ƚŚĞ�ƵƐĞ�ŽĨ�ĞīĞĐƟǀĞ�ƉƌĂĐƟĐĞƐ�ŝŶ�ŵƵůƟƉůĞ�
ǁĂǇƐ͗�ĐŽĂĐŚŝŶŐ�ďǇ�ƐƵƉĞƌǀŝƐŽƌƐ�Žƌ�ƉĞĞƌƐ͕�
ĂƐƐĞƐƐŵĞŶƚƐ�ǁŝƚŚ�ĨĞĞĚďĂĐŬ�ůŽŽƉƐ�ĂďŽƵƚ�
ĂƌĞĂƐ�ŶĞĞĚŝŶŐ�ŝŵƉƌŽǀĞŵĞŶƚ͕�ŚŝŐŚ�ĞǆƉĞĐ-
ƚĂƟŽŶƐ͕�ĂŶĚ�ƉŽƐŝƟǀĞ�ƌĞŝŶĨŽƌĐĞŵĞŶƚ͘�YƵĂůŝƚǇ�
improvement systems may also drive 
changes in policies, procedures, organiza-
ƟŽŶĂů�ĐƵůƚƵƌĞ͕�ĂŶĚ�ŽƚŚĞƌ�ĐŽŶĚŝƟŽŶƐ�ƚŚĂƚ�
ĞŶĐŽƵƌĂŐĞ�K^d�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ĂŶĚ�ǀŽůƵŶƚĞĞƌƐ�
ƚŽ�ĂƉƉůǇ�ďĞƐƚ�ƉƌĂĐƟĐĞƐ͘26,35,41,42

�ĞƐƚ�WƌĂĐƟĐĞƐ
In summary, compelling evidence clearly 
ƐƵƉƉŽƌƚƐ�ƚŚĞ�ŝŶĨůƵĞŶĐĞ�ŽĨ�K^d�ƐƚĂĨĨ� 
ĐŽŵƉĞƚĞŶĐŝĞƐ�ŽŶ�ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ�ǇŽƵƚŚ�
development programs, on youth par-
ƚŝĐŝƉĂƟŽŶ�ŝŶ�ƚŚŽƐĞ�ƉƌŽŐƌĂŵƐ͕�ĂŶĚ�ǇŽƵŶŐ� 
people’s ability to succeed in school. Yet, 
ƵŶĞǀĞŶ�ƋƵĂůŝƚǇ�ŵĞĂŶƐ�ƚŚĂƚ�K^d�ƉƌŽǀŝĚĞƌƐ�
must strengthen professional and volunteer 
competencies so that middle school youth 
ŚĂǀĞ�ŵĞĂŶŝŶŐĨƵů�ĂŶĚ�ĨƵŶ�ĞǆƉĞƌŝĞŶĐĞƐ�ĂŶĚ�
ƌĞĐĞŝǀĞ�ĞīĞĐƟǀĞ�ƐĞƌǀŝĐĞƐ�ƚŚĂƚ�ŚĞůƉ�ƚŚĞŵ�
ƐƚĂǇ�ŽŶ�ƚƌĂĐŬ͘�KƵƌ�ƌĞǀŝĞǁ�ƐƵŐŐĞƐƚƐ�K^d�
ƉƌŽǀŝĚĞƌƐ�ĨŽĐƵƐ�ŽŶ�ƚŚƌĞĞ�ůĞĂĚŝŶŐ�ƉƌĂĐƟĐĞƐ͕�
described below. While each of these 
ƐƚƌĂƚĞŐŝĞƐ�ǁŽƵůĚ�ƌĞƋƵŝƌĞ�ƌĞƐŽƵƌĐĞ�ŝŶǀĞƐƚ-
ŵĞŶƚƐ͕�ƚŚĞ�ƉŽƚĞŶƟĂů�ĐŽƐƚ�ĐŽƵůĚ�ďĞ�ƌĞĚƵĐĞĚ�
ƚŚƌŽƵŐŚ�ĐŽůůĂďŽƌĂƟŽŶƐ�ŽĨ�K^d�ƉƌŽǀŝĚĞƌƐ�
ĂŶĚ�ŽƚŚĞƌ�ƐƚĂŬĞŚŽůĚĞƌƐ͘��ůƐŽ͕�ƉƌŽĨĞƐƐŝŽŶĂů�
ĚĞǀĞůŽƉŵĞŶƚ�ŝƐ�ůĞƐƐ�ĞǆƉĞŶƐŝǀĞ�ƚŚĂŶ�
launching new programs, which can carry 
ƐŝŐŶŝĮĐĂŶƚ�ĐŽƐƚƐ͘

�īĞĐƟǀĞ�ŵĂŶĂŐĞƌŝĂů�ƐƵƉƉŽƌƚ�ŝƐ�ŬĞǇ�ƚŽ�ŵŽǀŝŶŐ�
ďĞƐƚ�ƉƌĂĐƟĐĞƐ�ŝŶƚŽ�ƵƐĞ�ďǇ�ƐƚĂī�ĂŶĚ�ǀŽůƵŶƚĞĞƌƐ�
ǁŚŽ�ĚŝƌĞĐƚůǇ�ǁŽƌŬ�ǁŝƚŚ�ǇŽƵƚŚ͘
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1. TRAIN ADULTS HOW TO WORK 
EFFECTIVELY WITH YOUTH IN 
THE MIDDLE SCHOOL YEARS

K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ŵƵƐƚ�ďĞ�ƚĂŝůŽƌĞĚ�
to the developmental stages of early ado-
ůĞƐĐĞŶĐĞ͘�WƌŽŐƌĂŵƐ�ƚŚĂƚ�ǁŽƌŬ�ĨŽƌ�ĐŚŝůĚƌĞŶ�
in the elementary school years will not 
ĂƉƉĞĂů�ƚŽ�Žƌ�ďĞŶĞĮƚ�ŵŝĚĚůĞ�ƐĐŚŽŽůĞƌƐ͘19,20 
dŚƵƐ͕�K^d�ĂĚƵůƚƐ�ŵƵƐƚ�ďĞ�ƉƌŽĮĐŝĞŶƚ�Ăƚ�
serving youth in the middle school years, 
ƐƵĐŚ�ĂƐ�ŬŶŽǁŝŶŐ�ŚŽǁ�ƚŽ�ŚĞůƉ�;ŶŽƚ�ĚŝƌĞĐƚͿ�
youth to select, plan, and implement their 
ideas for projects.

�ǆĂŵƉůĞ͗ YMCA of the USA has a dedicated 
ƚƌĂŝŶŝŶŐ�ĨŽƌ�z�ŵŝĚĚůĞ�ƐĐŚŽŽů�ĂŌĞƌƐĐŚŽŽů�
directors that guides them in providing  
Ă�ŚŝŐŚͲƋƵĂůŝƚǇ�ĂŌĞƌƐĐŚŽŽů�ĞǆƉĞƌŝĞŶĐĞ�Ăƚ�
their local Y or school where programming 
is delivered. The training provides hands-
ŽŶ�ůĞĂƌŶŝŶŐ�ƐŽ�ĚŝƌĞĐƚŽƌƐ�ŐĂŝŶ�ĞǆƉĞƌŝĞŶĐĞ�
ǁŝƚŚ�ĂĐƟǀŝƟĞƐ�ĂŶĚ�ƚŽŽůƐ�ƚŚĂƚ�ĂƌĞ�ĞīĞĐƟǀĞ�
ǁŝƚŚ�ƚŚŝƐ�ĂŐĞ�ŐƌŽƵƉ͘�z�ŵŝĚĚůĞ�ƐĐŚŽŽů�ĂŌĞƌ-
school directors are then able to offer  
programming that encourages middle 
schoolers’ thoughts and ideas, integrates 
youth voice in program decisions, and 
ĞŶŐĂŐĞƐ�ĨĂŵŝůŝĞƐ͕�ƐƚĂī͕�ŵĞŶƚŽƌƐ͕�ĂŶĚ�ŽƚŚĞƌ�
community members.

2. ALIGN PROFESSIONAL AND 
VOLUNTEER DEVELOPMENT 
WITH QUALITY IMPROVEMENT 
SYSTEMS

/ŶĐƌĞĂƐŝŶŐůǇ͕�ǇŽƵƚŚͲƐĞƌǀŝŶŐ�ŶĞƚǁŽƌŬƐ� 
ĂƌĞ�ƵƐŝŶŐ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƐǇƐƚĞŵƐ�
to amplify impact. The best systems  
ŝŶƚĞŐƌĂƚĞ�ƚĂůĞŶƚ�ĚĞǀĞůŽƉŵĞŶƚ͘�^ƵĐŚ�ŚŽůŝƐƟĐ�
ĂƉƉƌŽĂĐŚĞƐ�ŐŽ�ďĞǇŽŶĚ�ƌĞƋƵŝƌŝŶŐ�ƉĂƌƟĐŝƉĂ-
tion in formal training and education.  
,ŝŐŚ�ƉĞƌĨŽƌŵĂŶĐĞ�ƐƚĂŶĚĂƌĚƐ�ĂƌĞ�ƐĞƚ͕�ĂŶĚ�
processes are established to measure  
ƉĞƌĨŽƌŵĂŶĐĞ͕�ĐŽĂĐŚ�ƐƚĂī�ĂŶĚ�ǀŽůƵŶƚĞĞƌƐ�
in applying best practices, hold staff 
accountable for improvements, and reward 
success. Evaluations have shown that 
ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƐǇƐƚĞŵƐ�ĐĂŶ�ĞŶŚĂŶĐĞ�
both performance and outcomes.26,38,43 

�ǆĂŵƉůĞ͗�dŚĞ�zD���ŽĨ�'ƌĞĂƚĞƌ�^ĞĂƩůĞ Ɛ͛�
ĞǆƉĞƌŝĞŶĐĞ�ĞǆĞŵƉůŝĮĞƐ�ƚŚĞ�ĂĚǀĂŶƚĂŐĞƐ�ŽĨ�
developing professionals’ and volunteers’ 
ĐŽŵƉĞƚĞŶĐŝĞƐ�ĂƐ�ƉĂƌƚ�ŽĨ�Ă�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞ-
ŵĞŶƚ�ƐǇƐƚĞŵ͘�ZĞĐĞŶƚůǇ͕ �ƚŚŝƐ�zD�� Ɛ͛�ůĞĂĚĞƌƐ�
ĂĚŽƉƚĞĚ�ƚŚĞ�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ�
/ŶƚĞƌǀĞŶƚŝŽŶ�;zWY/Ϳ͘��ĞǀĞůŽƉĞĚ�ĂŶĚ� 
ǀĂůŝĚĂƚĞĚ�ďǇ�ƚŚĞ�tĞŝŬĂƌƚ��ĞŶƚĞƌ�ĨŽƌ�zŽƵƚŚ�
WƌŽŐƌĂŵ�YƵĂůŝƚǇ͕ �ƚŚĞ�zWY/�ŝƐ�ďĂƐĞĚ�ŽŶ�ĂŶ�
ĂƐƐĞƐƐͲƉůĂŶͲŝŵƉƌŽǀĞ�ƐĞƋƵĞŶĐĞ�ƚŚĂƚ�ďŽŽƐƚƐ�
ƉƌŽŐƌĂŵ�ƋƵĂůŝƚǇ�ĂŶĚ�ŶŽǁ�ĂŶĐŚŽƌƐ�ƚŚĞ�
ŽƌŐĂŶŝǌĂƟŽŶ Ɛ͛�ĂƉƉƌŽĂĐŚ�ƚŽ�ƉƌŽĨĞƐƐŝŽŶĂů�
ĚĞǀĞůŽƉŵĞŶƚ͘�hƐŝŶŐ�ƚŚĞ�zWY/�ƉƌŽĐĞƐƐ͕�
zD���ůĞĂĚĞƌƐ�ŝŶƐƟůůĞĚ�ĂŶ�ŽƌŐĂŶŝǌĂƟŽŶĂů�
culture that deliberately strives to pro-
ŵŽƚĞ�ƋƵĂůŝƚǇ͘�zD���ƉƌŽĨĞƐƐŝŽŶĂůƐ�ǁĞƌĞ�
ƚƌĂŝŶĞĚ�ƚŽ�ƵƐĞ�zWY/�ŝŶƐƚƌƵŵĞŶƚƐ�ƚŽ�ĂƐƐĞƐƐ�
ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ŝŶ�ƌĞĂů�ƟŵĞ͘�^ƚĂī�
analyzed their assessment results and 
ĚĞǀĞůŽƉĞĚ�ǁƌŝƩĞŶ�ŝŵƉƌŽǀĞŵĞŶƚ�ĂĐƟŽŶ�
ƉůĂŶƐ�ďĂƐĞĚ�ŽŶ�ƚŚĞ�ĚĂƚĂ͖�ƚŚĞ�zD���ŽīĞƌĞĚ�
ƐƉĞĐŝĮĐ�ƚƌĂŝŶŝŶŐƐ�ŽŶ�ŝƐƐƵĞƐ�ŝĚĞŶƟĮĞĚ�ŝŶ�ƚŚĞƐĞ�
plans. Follow-up assessments generated 
ĚĂƚĂ�ƚŽ�ĞǆĂŵŝŶĞ�ĐŚĂŶŐĞƐ�ŝŶ�ƉĞƌĨŽƌŵĂŶĐĞ͘44 

/ŶŝƟĂů�ƌĞƐƵůƚƐ�ĨƌŽŵ�ƚŚĞ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�
ŝŶǀĞƐƚŵĞŶƚ�ĂƌĞ�ƉŽƐŝƟǀĞ͘�zWY/�ƐĐŽƌĞƐ�ŝŶĚŝĐĂƚĞ�
that YMCA teams strengthened their program 
ƉƌĂĐƟĐĞƐ�ĂŶĚ�ŝŵƉƌŽǀĞĚ�ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ�ƚŚĞŝƌ�
ƚĞĞŶ�ƉƌŽŐƌĂŵƐ�ŝŶ�ƚŚĞ�ĮƌƐƚ�ǇĞĂƌ�ŽĨ�zWY/͘44 

K^d�ĂĚƵůƚƐ�ŵƵƐƚ�ďĞ�ƉƌŽĮĐŝĞŶƚ�Ăƚ�ƐĞƌǀŝŶŐ�ǇŽƵƚŚ�ŝŶ�ƚŚĞ�
ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇĞĂƌƐ͕�ƐƵĐŚ�ĂƐ�ŬŶŽǁŝŶŐ�ŚŽǁ�ƚŽ�ŚĞůƉ��
;ŶŽƚ�ĚŝƌĞĐƚͿ�ǇŽƵƚŚ�ƚŽ�ƐĞůĞĐƚ͕�ƉůĂŶ͕�ĂŶĚ�ŝŵƉůĞŵĞŶƚ�ƚŚĞŝƌ�
ŝĚĞĂƐ�ĨŽƌ�ƉƌŽũĞĐƚƐ͘
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3. DEVELOP OST  
MANAGERS’ COMPETENCIES 

Many competency-building resources 
focus on frontline youth development 
ƉƌŽĨĞƐƐŝŽŶĂůƐ͘�KƚŚĞƌƐ�ƉƌĞƉĂƌĞ�ŵĞŶƚŽƌƐ�
and volunteers to succeed in their roles. 
These investments are needed, but over-
ůŽŽŬ�Ă�ĐƌŝƟĐĂů�ĐŚĂŶŐĞ�ĂŐĞŶƚ͗�K^d�ŵĂŶĂŐĞƌƐ͘�
A growing body of evidence indicates that 
K^d�ŵĂŶĂŐĞƌƐ�ĂƌĞ�Ă�ŚŝŐŚͲůĞǀĞƌĂŐĞ�ƚĂƌŐĞƚ�
ďĞĐĂƵƐĞ�ĂĐƟǀĂƟŶŐ�ƚŚĞŵ�ůĞĂĚƐ�ƚŽ�ƐƵƐƚĂŝŶĞĚ�
ŝŵƉƌŽǀĞŵĞŶƚƐ�ŝŶ�ƉƌŽŐƌĂŵ�ƋƵĂůŝƚǇ͘30,40,41 

dŽ�ůĞĂĚ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ĞĨĨŽƌƚƐ͕� 
managers need discrete competencies. 
&Žƌ�ĞǆĂŵƉůĞ͕�ƚŚĞǇ�ŵƵƐƚ�ŬŶŽǁ�ŚŽǁ�ƚŽ�
ŵŽƟǀĂƚĞ�ĂŶĚ�ĐŽĂĐŚ�ĨƌŽŶƚůŝŶĞ�ƉƌŽĨĞƐƐŝŽŶĂůƐ͕�
ĞŶŚĂŶĐĞ�ĐŽŵŵƵŶŝĐĂƟŽŶƐ�ĂŵŽŶŐ�Ăůů�ƉĂƌƟĞƐ͕�
ĂŶĚ�ƵƐĞ�ĂƐƐĞƐƐŵĞŶƚ�ĚĂƚĂ�ƚŽ�ŝĚĞŶƟĨǇ�ǁĂǇƐ�
ƚŽ�ĞŶŚĂŶĐĞ�ƚŚĞ�K^d�ĞŶǀŝƌŽŶŵĞŶƚ�ĨŽƌ�
youth and their families. 

Besides having authority to drive change, 
ŵĂŶĂŐĞƌƐ�ĐĂŶ�ŚĂǀĞ�Ă�ŐƌĞĂƚĞƌ�ƐƚĂŬĞ�ŝŶ�ƚŚĞ�
ƐƵĐĐĞƐƐ�ŽĨ�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�
because they tend to have longer tenures 
than frontline professionals or volunteers.26,45 
DĂŶĂŐĞƌƐ�ǁŚŽ�ĂƌĞ�ĨƵůůͲƟŵĞ�ŚĂǀĞ�ŵŽƌĞ�
hours to devote to improvement, including 
ƚƌĂŝŶŝŶŐ͘�&ŝŶĂůůǇ͕�ĂŶ�ĞǀĂůƵĂƚŝŽŶ�ŽĨ�K^d� 
ƉƌŽǀŝĚĞƌƐ�ƚŚĂƚ�ƵƐĞ�ƚŚĞ�zWY/�ƉƌŽĐĞƐƐ�ĨŽƵŶĚ�
ƚŚĂƚ�ƚŚĞ�ƵƐĞ�ŽĨ�ĞīĞĐƟǀĞ�ůĞĂĚĞƌƐŚŝƉ�ƉƌĂĐƟĐĞƐ�
by program managers generated waves  
of improvements.35,41

�ǆĂŵƉůĞ͗ Leadership capacity has become 
Ă�ĐŽƌŶĞƌƐƚŽŶĞ�ŽĨ�ƚŚĞ��ŽǇƐ�Θ�'ŝƌůƐ��ůƵďƐ�ŽĨ�
DĞƚƌŽ��ƚůĂŶƚĂ Ɛ͛�;�'�D� Ɛ͛Ϳ�ŝŶŝƟĂƟǀĞ�ƚŽ�
deepen the clubs’ impact on youth by 
ŝŵƉƌŽǀŝŶŐ�ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ�ŵĞŵďĞƌƐ͛�ĞǆƉĞƌŝ-
ĞŶĐĞƐ͘���ŵƵůƟͲǇĞĂƌ�ŐƌĂŶƚ�ĨƌŽŵ�ƚŚĞ�
tŚŝƚĞŚĞĂĚ�&ŽƵŶĚĂƟŽŶ�ĞŶĂďůĞĚ��'�D��
ƚŽ�ďƵŝůĚ�Ă�ĐŽŶƟŶƵŽƵƐ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞ-
ŵĞŶƚ�ƐǇƐƚĞŵ�ĂŶĚ�ƐŚŝŌ�ŝƚƐ�ĐƵůƚƵƌĞ�ƚŽ�ŽŶĞ�
ƚŚĂƚ�ƉƌŝŽƌŝƟǌĞƐ�ǇŽƵƚŚ�ŽƵƚĐŽŵĞƐ͘26 

�ƵƌŝŶŐ�ƚŚĞ�ŝŶŝƟĂů�ƉŝůŽƚ�ĐŽŚŽƌƚ͕��'�D�� 
discovered that the local club leader is a 
ŬĞǇ�ůĞǀĞƌ�ĨŽƌ�ŝŵƉƌŽǀĞŵĞŶƚ͘��'�D��ƐƵď-
ƐĞƋƵĞŶƚůǇ�ĐƌĞĂƚĞĚ�Ă�ůĞĂƌŶŝŶŐ�ŶĞƚǁŽƌŬ�ĨŽƌ�
ĞǆĞĐƵƟǀĞ�ĚŝƌĞĐƚŽƌƐ�ƚŚĂƚ�ŵĞĞƚƐ�ĨŽƌ�Ă�ĨƵůů�
ĚĂǇ�ĞĂĐŚ�ŵŽŶƚŚ�ƚŽ�ŚŽŶĞ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞ-
ŵĞŶƚ�ƐŬŝůůƐ�;Ğ͘Ő͕͘�ƚŚĞ�ƵƐĞ�ŽĨ�ƉĞƌĨŽƌŵĂŶĐĞ�
assessment data to strengthen club  
ŽƉĞƌĂƟŽŶƐͿ͘�:Žď�ĚĞƐĐƌŝƉƟŽŶƐ�ŶŽǁ�ƐƉĞĐŝĨǇ�
ĞǆĞĐƵƚŝǀĞ�ĚŝƌĞĐƚŽƌƐ͛�ƌĞƐƉŽŶƐŝďŝůŝƚŝĞƐ� 
ĨŽƌ�ĐŽŶƚŝŶƵŽƵƐ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ͘�
�'�D��ĂůƐŽ�ƐƵƉƉŽƌƚƐ�ƉƌŽĨĞƐƐŝŽŶĂů�ůĞĂƌŶŝŶŐ�
ĐŽŵŵƵŶŝƟĞƐ�ĨŽƌ�ĐůƵď�ŵĂŶĂŐĞƌƐ�ĂŶĚ�ŽīĞƌƐ�
ĨƌĞƋƵĞŶƚ�ƚƌĂŝŶŝŶŐ�ƚŽ�ďƵŝůĚ�ƚŚĞŝƌ�ĐŽŵƉĞƚĞŶ-
ĐŝĞƐ�ŝŶ�ĐŽĂĐŚŝŶŐ�ƐƚĂī�ĂŶĚ�ŽǀĞƌƐĞĞŝŶŐ�ƚŚĞ�
ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƉƌŽĐĞƐƐ͘26

EĂƟŽŶĂů�>ĞĂĚĞƌƐŚŝƉ� 
ŽŶ�,ŝŐŚͲ/ŵƉĂĐƚ�K^d� 
for Middle School Youth 
Nineteen prominent national youth 
development organizations, including  
ŶĞƚǁŽƌŬƐ�ƚŚĂƚ�ĚŝƌĞĐƚůǇ�ƐĞƌǀĞ�ǇŽƵƚŚ�ŝŶ�K^d�
programs and services, plan to strengthen 
talent development systems ǁŝƚŚŝŶ their 
ƐǇƐƚĞŵƐ͘�dŽŐĞƚŚĞƌ͕ �ƚŚĞƐĞ�ŶĞƚǁŽƌŬƐ�ŚĂǀĞ�
the ability to reach more than 3 million 
ŵŝĚĚůĞͲƐĐŚŽŽů�ǇŽƵƚŚ�ǁŝƚŚ�ŚŝŐŚͲƋƵĂůŝƚǇ� 
K^d�ĞǆƉĞƌŝĞŶĐĞƐ͘�

dŚĞ�EĂƟŽŶĂů�,ƵŵĂŶ�^ĞƌǀŝĐĞƐ��ƐƐĞŵďůǇ�
;E,^�Ϳ�ǁŝůů�ƐƵƉƉŽƌƚ�ƚŚĞƐĞ�ŽƌŐĂŶŝǌĂƟŽŶƐ͛�
ĞīŽƌƚƐ͘�^ƉĞĐŝĮĐĂůůǇ͕ �E,^��ǁŝůů�ĐŽŶƟŶƵĞ�ƚŽ�
ĐŽŶǀĞŶĞ�ƚŚĞ�ƉĂƌƚŶĞƌƐ�ƚŽ�ŝĚĞŶƟĨǇ�ĐŽŵŵŽŶ�
challenges to talent development, host 
webinars featuring best practices, and 
enable partners to share training and 
other resources. The centerpiece of the 
community of practice is finding ways  
ƚŽ�ĐŽůůĂďŽƌĂƚŝǀĞůǇ�ƐƚƌĞŶŐƚŚĞŶ�ƚŚĞ�K^d�
ǁŽƌŬĨŽƌĐĞ͕�ƚŚĞ�ĮĞůĚ Ɛ͛�ŐƌĞĂƚĞƐƚ�ĂƐƐĞƚ͘

��ŐƌŽǁŝŶŐ�ďŽĚǇ�ŽĨ�ĞǀŝĚĞŶĐĞ�ŝŶĚŝĐĂƚĞƐ�ƚŚĂƚ�K^d�
ŵĂŶĂŐĞƌƐ�ĂƌĞ�Ă�ŚŝŐŚͲůĞǀĞƌĂŐĞ�ƚĂƌŐĞƚ�ďĞĐĂƵƐĞ�
ĂĐƟǀĂƟŶŐ�ƚŚĞŵ�ůĞĂĚƐ�ƚŽ�ƐƵƐƚĂŝŶĞĚ�ŝŵƉƌŽǀĞŵĞŶƚƐ�
ŝŶ�ƉƌŽŐƌĂŵ�ƋƵĂůŝƚǇ͘
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/Ŷ�ƉƵƌƐƵŝƚ�ŽĨ�ůŽŶŐͲƚĞƌŵ�ƚƌĂŶƐĨŽƌŵĂƟŽŶĂů�
ĐŚĂŶŐĞ͕�E,^��ĂůƐŽ�ŝƐ�ďƌŽĂĚĞŶŝŶŐ�ƚŚĞ�
ŶĂƟŽŶĂů�ĚŝĂůŽŐƵĞ�ĂďŽƵƚ�ŚŽǁ�ƚŽ�ĂƐƐƵƌĞ� 
all young people are ready by 21 for  
ĐŽůůĞŐĞ͕�ǁŽƌŬ͕�ĂŶĚ�ůŝĨĞ͘�dŚĞ�ŝŶŝƟĂů�ĞīŽƌƚƐ�
have raised the visibility of middle school 
ǇŽƵƚŚ�ĂŶĚ�K^d�ƐŽůƵƟŽŶƐ͘�dŽŐĞƚŚĞƌ�ǁŝƚŚ�
ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ŽĨ�ƉƌĂĐƟĐĞ͕�E,^��ŝƐ�ĞŶŐĂŐŝŶŐ�
ŶŽŶͲK^d�ƉĂƌƚŶĞƌƐ�ŝŶ�ŵĂŬŝŶŐ�Ă�ŵĂũŽƌ� 
ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�ŝŵƉƌŽǀŝŶŐ�ƚŚĞ�ƋƵĂŶƟƚǇ�
ĂŶĚ�ƋƵĂůŝƚǇ�ŽĨ�K^d�ĞǆƉĞƌŝĞŶĐĞƐ�Ăƚ�ƚŚĞ�
middle school level. 

Conclusions
dŚĞ�ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇĞĂƌƐ�ĂƌĞ�ĂŶ�ŽǀĞƌůŽŽŬĞĚ�
ďƵƚ�ĐƌŝƟĐĂů�ƟŵĞ�ĨŽƌ�ƉƌĞǀĞŶƟŶŐ�ĞǀĞŶƚƵĂů�
ĚŝƐĐŽŶŶĞĐƚŝŽŶ�ĨƌŽŵ�ƐĐŚŽŽů�ĂŶĚ�ǁŽƌŬ͘�
Further, the research is clear. When  
ǇŽƵƚŚ�ǁŚŽ�ĂƌĞ�Ăƚ�ƌŝƐŬ�ŽĨ�ĚŝƐĐŽŶŶĞĐƟŽŶ�
ĐŽŶƐŝƐƚĞŶƚůǇ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ŚŝŐŚͲƋƵĂůŝƚǇ� 
K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ͕�ƚŚĞǇ�ŐĂŝŶ�
ƐŽĐŝĂůͲĞŵŽƟŽŶĂů�ĂŶĚ�ĂĐĂĚĞŵŝĐ�ƐŬŝůůƐ͕� 
ĐŽŶŶĞĐƟŽŶƐ�ƚŽ�ƐĐŚŽŽů�ĂŶĚ�ĨĂŵŝůǇ͕�ĂŶĚ� 
ƉŽƐŝƟǀĞ�ďĞŚĂǀŝŽƌƐ�ƚŚĂƚ�ĞŶĂďůĞ�ƚŚĞŵ�ƚŽ�
ƐƚĂǇ�ŽŶ�ƚƌĂĐŬ�ƚŽǁĂƌĚ�ĐŽůůĞŐĞ�ĂŶĚ�ĐĂƌĞĞƌ͘ � 
/Ŷ�ŽƚŚĞƌ�ǁŽƌĚƐ͕�K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�
ĐĂŶ�ďĞ�ŝŶŇĞĐƟŽŶ�ƉŽŝŶƚƐ�ĨŽƌ�ŵŝĚĚůĞ�ƐĐŚŽŽůĞƌƐ͕�
ŚĞůƉŝŶŐ�ƚŚŽƐĞ�ǁŚŽ�ǁĞƌĞ�ŚĞĂĚŝŶŐ�Žī�ƚƌĂĐŬ�
to return to pathways leading to college 
and career.

Competent youth development profes-
sionals, mentors, and volunteers are the 
ĞƐƐĞŶƚŝĂů�ŝŶŐƌĞĚŝĞŶƚ�ƚŚĂƚ�ĞŶĂďůĞƐ�K^d�
ŽīĞƌŝŶŐƐ�ƚŽ�ŐĞŶĞƌĂƚĞ�ƉŽƐŝƟǀĞ�ŽƵƚĐŽŵĞƐ�ĨŽƌ�
ŵŝĚĚůĞ�ƐĐŚŽŽů�ǇŽƵƚŚ͘�dŚƵƐ͕�K^d�ƉƌŽǀŝĚĞƌƐ�
must enhance the competencies of youth-
ƐĞƌǀŝŶŐ�ĂĚƵůƚƐ�ƐŽ�ƚŚĂƚ�Ăůů�K^d�ƉƌŽŐƌĂŵƐ�
and services produce impressive results. 
dŚŝƐ�ĞǀŝĚĞŶĐĞͲďĂƐĞĚ�ƉƌĂĐƟĐĞ͕�ŝĨ�ƐƚƌĞŶŐƚŚ-
ĞŶĞĚ�ǁŝƚŚŝŶ�ƚŚĞ�ĮĞůĚ͕�ǁŽƵůĚ�ĞŶĂďůĞ�ǇŽƵƚŚ�
ĚĞǀĞůŽƉŵĞŶƚ�ŶĞƚǁŽƌŬƐ�ƚŽ�ƌĞĂĐŚ�ŵŽƌĞ�
ǇŽƵƚŚ�ǁŚŽ�ĂƌĞ�ĨĂůůŝŶŐ�Žī�ƚƌĂĐŬ͕�ŝŶĐƌĞĂƐĞ�
ǇŽƵƚŚ�ƉĂƌƟĐŝƉĂƟŽŶ�ŝŶ�K^d�ŽīĞƌŝŶŐƐ͕�ĞŶŐĂŐĞ�
ĨĂŵŝůŝĞƐ�ĂŶĚ�ĐŽŵŵƵŶŝƟĞƐ�ŝŶ�ƐƵƉƉŽƌƟŶŐ�
youth, and ultimately enhance young  
ƉĞŽƉůĞ͛Ɛ�ƐŬŝůůƐ�ƐŽ�ƚŚĞǇ�ĐĂŶ�ƐƚĂǇ�ŝŶ�ĂŶĚ� 
ďĞŶĞĮƚ�ĨƌŽŵ�ƐĐŚŽŽů͘

�ĐŬŶŽǁůĞĚŐŵĞŶƚƐ
E,^��ĂƉƉƌĞĐŝĂƚĞƐ�ƚŚĞ�ƐƵƉƉŽƌƚ�ŽĨ�ƚŚĞ�
�ŶŶŝĞ��͘��ĂƐĞǇ�&ŽƵŶĚĂƟŽŶ�ĨŽƌ�ƚŚĞ�ƐƚĂƌƚ� 
up of the Keeping Middle School Youth  
ŽŶ�dƌĂĐŬ�ŝŶŝƟĂƟǀĞ͘�tĞ�ĂƌĞ�ĂůƐŽ�ĚĞĞƉůǇ�
ŐƌĂƚĞĨƵů�ĨŽƌ�ƚŚĞ�ƟŵĞ�ĂŶĚ�ĞǆƉĞƌƟƐĞ�ŽĨ�ƚŚĞ�
ĞǆƉĞƌƚƐ�ƚŚĂƚ�ƉĂƌƟĐŝƉĂƚĞĚ�ŝŶ�ŬĞǇ�ŝŶĨŽƌŵĂŶƚ�
interviews, reviewed draft materials,  
presented in webinars, and recommended 
studies for our analysis. 

�ŶǇ�ŽƉŝŶŝŽŶƐ͕�ĮŶĚŝŶŐƐ͕�ĐŽŶĐůƵƐŝŽŶƐ͕�Žƌ� 
ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ŝŶ�ƚŚŝƐ�ƉĂƉĞƌ�ĂƌĞ�ƚŚŽƐĞ�
of the authors and do not necessarily 
ƌĞŇĞĐƚ�ƚŚĞ�ǀŝĞǁƐ�ŽĨ�ĂŶǇ�ŽƚŚĞƌ�ŝŶĚŝǀŝĚƵĂů͕�
ŽƌŐĂŶŝǌĂƟŽŶ͕�Žƌ�ĂŐĞŶĐǇ͘

K^d�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ�ĐĂŶ�ďĞ�ŝŶŇĞĐƟŽŶ�ƉŽŝŶƚƐ�ĨŽƌ�
ŵŝĚĚůĞ�ƐĐŚŽŽůĞƌƐ͕�ŚĞůƉŝŶŐ�ƚŚŽƐĞ�ǁŚŽ�ǁĞƌĞ�ŚĞĂĚŝŶŐ�Žī�
ƚƌĂĐŬ�ƚŽ�ƌĞƚƵƌŶ�ƚŽ�ƉĂƚŚǁĂǇƐ�ůĞĂĚŝŶŐ�ƚŽ�ĐŽůůĞŐĞ�ĂŶĚ�ĐĂƌĞĞƌ͘
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WƐǇĐŚŽůŽŐŝƐƚ�ϰϮ;ϰͿ͗�ϮϮϯͲϮϯϱ͘

24 | ACT. (2008). dŚĞ�&ŽƌŐŽƩĞŶ�DŝĚĚůĞ͗��ŶƐƵƌŝŶŐ�ƚŚĂƚ��ůů�^ƚƵĚĞŶƚƐ��ƌĞ�ŽŶ�dĂƌŐĞƚ�ĨŽƌ��ŽůůĞŐĞ�ĂŶĚ��ĂƌĞĞƌ�ZĞĂĚŝŶĞƐƐ�
ďĞĨŽƌĞ�,ŝŐŚ�^ĐŚŽŽů͘�/ŽǁĂ��ŝƚǇ͕ �/�͗���d͘

25 | �ĚĂƉƚĞĚ�ĨƌŽŵ�DĞƚǌ��:Z͕��ƐƉŝƌŝƚƵ�Z͕�DŽŽƌĞ�<�͘�;ϮϬϬϳͿ͘�tŚĂƚ�/Ɛ��ǀŝĚĞŶĐĞͲ�ĂƐĞĚ�WƌĂĐƟĐĞ͍�WƵďůŝĐĂƟŽŶ�ηϮϬϬϳͲϭϰ͘�
tĂƐŚŝŶŐƚŽŶ͕���͗��ŚŝůĚ�dƌĞŶĚƐ͘

26 | Yohalem N, Devaney E, Smith C, Wilson-Ahlstrom A. (2012). �ƵŝůĚŝŶŐ��ŝƚǇǁŝĚĞ�^ǇƐƚĞŵƐ�ĨŽƌ�YƵĂůŝƚǇ͗���'ƵŝĚĞ� 
ĂŶĚ��ĂƐĞ�^ƚƵĚŝĞƐ�ĨŽƌ��ŌĞƌƐĐŚŽŽů�>ĞĂĚĞƌƐ͘�EĞǁ�zŽƌŬ͕�Ez͕ �ĂŶĚ�tĂƐŚŝŶŐƚŽŶ͕���͗�dŚĞ�tĂůůĂĐĞ�&ŽƵŶĚĂƟŽŶ�ĂŶĚ�dŚĞ�&ŽƌƵŵ�
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&ŽƵŶĚĞĚ�ŝŶ�ϭϵϮϯ͕�ƚŚĞ�EĂƟŽŶĂů�,ƵŵĂŶ�^ĞƌǀŝĐĞƐ��ƐƐĞŵďůǇ�ŝƐ�ĂŶ�ĂƐƐŽĐŝĂƟŽŶ�ŽĨ�ůĞĂĚŝŶŐ�ŶŽŶƉƌŽĮƚƐ�ƚŚĂƚ�ĂƌĞ�
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�ŚŝůĚ�dƌĞŶĚƐ�ZĞƐĞĂƌĐŚ��ƌŝĞĨ͘ �tĂƐŚŝŶŐƚŽŶ͕���͗��ŚŝůĚ�dƌĞŶĚƐ͘
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University of Chicago.

33 | ^ĐĂůĞƐ�W�͕�ZŽĞŚůŬĞƉĂƌƚĂŝŶ���͕��ĞŶƐŽŶ�W>͘�;ϮϬϬϵͿ͘�dĞĞŶ�sŽŝĐĞ�ϮϬϬϵ͗�dŚĞ�hŶƚĂƉƉĞĚ�^ƚƌĞŶŐƚŚƐ�ŽĨ�ϭϱͲzĞĂƌͲKůĚƐ͘ 
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WƌĂĐƟĐĞ�ĨŽƌ�DĞŶƚŽƌŝŶŐ�;D�EdKZͿ͖�WƌŽŵŝƐŝŶŐ�ĂŶĚ��īĞĐƟǀĞ�WƌĂĐƟĐĞƐ�EĞƚǁŽƌŬ�;EĂƟŽŶĂů�zŽƵƚŚ��ŵƉůŽǇŵĞŶƚ��ŽĂůŝƟŽŶͿ͖�
^ƚĂŶĚĂƌĚƐ�ĨŽƌ�zŽƵƚŚ��ĞǀĞůŽƉŵĞŶƚ�^ĞƌǀŝĐĞƐ�;�ŽƵŶĐŝů�ŽŶ��ĐĐƌĞĚŝƚĂƟŽŶͿ͖�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ�/ŶƚĞƌǀĞŶƟŽŶ�;�ĞŶƚĞƌ�
ĨŽƌ�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇͿ͘

38 | �ĞŶƚĞƌ�ĨŽƌ�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ͘�;ϮϬϭϮͿ͘�dŚĞ�zŽƵƚŚ�WƌŽŐƌĂŵ�YƵĂůŝƚǇ�/ŶƚĞƌǀĞŶƟŽŶƐ�;zWY/Ϳ�ZĞƐĞĂƌĐŚ�^ƚƵĚǇ͗�
/ŵƉůŝĐĂƟŽŶƐ�ĨŽƌ�WŽůŝĐǇ�ĂŶĚ�WƌĂĐƟĐĞ͘�tĂƐŚŝŶŐƚŽŶ͕���͗�dŚĞ�&ŽƌƵŵ�ĨŽƌ�zŽƵƚŚ�/ŶǀĞƐƚŵĞŶƚ͘

39 | >Ă&ůĞƵƌ�:͕�ZƵƐƐĞůů���͕�>Žǁ�D͕�ZŽŵĂƐŚ�Z͘�;ϮϬϭϭͿ͘�dŚĞ��ĞĂĐŽŶ��ŽŵŵƵŶŝƚǇ��ĞŶƚĞƌƐ�DŝĚĚůĞ�^ĐŚŽŽů�/ŶŝƟĂƟǀĞ͗�&ŝŶĂů�
ZĞƉŽƌƚ�ŽŶ�/ŵƉůĞŵĞŶƚĂƟŽŶ�ĂŶĚ�zŽƵƚŚ��ǆƉĞƌŝĞŶĐĞ�ŝŶ�ƚŚĞ�/ŶŝƟĂƟǀĞ͘�tĂƐŚŝŶŐƚŽŶ͕���͗�WŽůŝĐǇ�^ƚƵĚŝĞƐ��ƐƐŽĐŝĂƚĞƐ͕�/ŶĐ͘

40 | sĂŶĐĞ�&͘ �;ϮϬϭϬͿ͘����ŽŵƉĂƌĂƟǀĞ��ŶĂůǇƐŝƐ�ŽĨ��ŽŵƉĞƚĞŶĐǇ�&ƌĂŵĞǁŽƌŬƐ�ĨŽƌ�zŽƵƚŚ�tŽƌŬĞƌƐ�ŝŶ�ƚŚĞ�KƵƚͲŽĨͲ^ĐŚŽŽů�
Time Field. �ŚŝůĚ�zŽƵƚŚ��ĂƌĞ�&ŽƌƵŵ͕�ϯϵ͗ϰϮϭʹϰϰϭ͘
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